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ABSTRACT 

One of six staff development training manuals for 
career guidance infusion in the elementary school curriculum (K-6) , 
this manual focuses on parent education and consultation, it is 
divided into the following seven major sections: (1) a list of the 
major goals and activities covered in the manual; (2) an overview 
chart displaying the goals, concepts, time, process, and^ 
instructional mode of each activity; (3) specific directions for each 
activity, including objectives, preparation requirealents^ and 
materials/equipmeht requirements; (4) leader's summaries presenting 
the background information needed to lead the activities; (5) 
participant worksheets and handouts; t(6) participant summaries; and 
(7) a leader skills game board and cards, (See CE 01S 130 for the 
project final report,) the three major goals ..covered by this manual 
are to ujnderstand the general purposes, physical aspects, and scope 
of parent education groups and resources; to understand the parent 
education program Systematic Training in Effective Parenting (STEP) 
and how to begin .it; and to learn leadership techniques for 
facilitating the STEP program with parents (a leadership , skills game 
is appended). Five other training manuals (CS 018 139-1^6 and CE 018 
142-144) and a career guidance methods guide for grades K-6 (CE 018 
137) -are available. (BM) 
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GOALS 



Goal 1 To understand the general purposes, the physical aspects, and 
the scope of parent education groups and resources* 

Activity 1 - Leader presentation of an overview of parent ^ 
education groups and resources 

Activity 2 - Stimulus sentence recap 

Goal 2 To understand a specific type of parent education group 
(Systematic Training in Effective Parenting) and how to 
begin that program. 

Activity 1 - Leader overview of the STEP program 

Activity 2 - Leader overview of two essential leadership 
qualities 

Activity 3 - Leader overview of beginning a group 
Activity 4 - "Selling" the Idea. 

Goal 3 To learn leadership techniques for facilitating the STEP 
program with parents. 

Activity 1 - Looking at What Not to Do 
Activity 2 - Looking at What to Do 
Activity 3 - The Game Plan 
Acti^^ty 4 - Putting It Together 
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Activity I : ' ' ( > v e rv 1 ( » w r ^ f Pa rent Jvi c a f 1 o ^'^ r o u p !^ a n d H (» o u r c e « * * 

Object j ve : Participants win ieara ahcut th'- vr^^nur-M^H avaUable 
for parent education program/.^. 

Pre parati on : Have either newsprint or an overhe.td projector avail- 
able to summarize mair. polntvS, 

'"'Ive a mini-le.rture on the general purpoiK^s. the phvBical 
aspet 's, and the general *^cope of parent education materials. 
''See L-L-ader's Sixnraary 1 . ) Have participanCB refer to their 
f la n d o u t s ; irrina r 1 e I a f i «./ r t h e T.a r *> rin] h a ^i b e. e r^i p r *j e n t e H . 

A-': r j \- j t y 2 : " S t 1 rrtu 1 1 i s S»' :^ t . - r-, v' e Re' ; a ' 

9\j^-^:.5j,y" ' Part Ir ipari J wlil *'v;r i ■ : 1 • i r^'Ht-^o- ^.^k ? -v parent 

ediic at ion i^rovips . 

^^r^Tiir^J-iA^P- -"^'^^ parrlcipantH L-:rn tr> P~workBh»M't i and tn 

quickly, vf.Lh<;;it judging or censoring; t liemse 1 ves . fill In each, 
Bcntencf*. Wltitln a large group context, a«k par 1 1 c 1 pant's who 
are will in;', to share some ot their refipon-se'i . 
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\ , (Sv^teniat ic Triiinin>: In r:t:Vr',:\>: P^irv-nt^^^^ - STEP; 



^^^li.^xii'^S • r-^rr; ipan'. wH: ht-jr ^ipr-; in: . rrn^iM .vn r:'g/*rdln^ 

S 

•'**.Pi*X:'^';.?lSi/^ ' ^^'^^ thoT'Ujj^hly :;ur?t:^.ir with the wr^tr^rn ffixiterliin in 
tht" ii-^i^h-rK --iuttnvjry ol ^TEP ai' w^-n af^ having h.id .thorough 
t-x.ansinat ion r h<" rz:>i t>/r i I m In t ht- STKr >l!;. U.tvader 

Go ovi-r rh- u-t-^v-lflr -i::':ripo:-u:^nt^? ,of the STEP kit nnil rhe 
. '■'.•!^'r rv- \ i .■• ;V.^ '■ 1 >i 1 * ac!*- r ^.h ^ 

''i'/^ -'/-J ■ * tr^il'-iT vi!!; !:■;<: I o T --i :u:n:j!y>rN' j or I consTion 

r:: 1 s c ^^ni' V i :. /^ho^^ :>:»rt:nt ►»d^;r-ai ir:r^ ^rouj: h-adcr^^. 

are riht^ol uet»ly necea!*ary in beif\^ /in 
-^ff<r!:1ve STEP grv-iup leader. Tlu^ 
firfit cti.nential if^ that the leader 
be an authority on huruin behavior. 
After ail, If ti person is goi?u', to b^- 
i ruly ef f ec t Ivi^ , they need to .be 
hi^hlv trvilnc;i f>o he/iihc <:an he 
logl t l?pan.>ly In control ^-^nd in oh^:r^>e 
of the gros^p. "^MTondly, effectivf! 



/ 



-ht^ 7r.:irrl. ;r. t.K^ ^^z;:^:-:: f.:ty.; virh vo**r 



'■" ^'"^'^ ir 'Th.'fr v.>rK^hvrrt fr^r :hr .llrcrrTlann for rolc-pIavini>. 
J^^^. 5 M.-n^r h. ? :>;tr- 1,- ipaat:4. Afrf^r ^he ^croups 

* ^-k;-'-- -.-rM^ 1--^^::- r ' v:-: . 
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Goal To learn leadership techniques for facilitating the STEP 

program with parents 

MATERIALS /E QU IPMENT : newsprint and felt pens, Participant Worksheets 
3,4^,5. 

ARRANGE MENTS /P R EPARATION : Have enough game boards and accompanying 
pieces for 4-5 players to each board 

. . y.:^ 

/ 

' , / 

Activity 1: ''Looking at \^at NOT to do" 

Objective : Participants will learn specific behaviors to avoid 
for effectial leadership of parent education groups. 

Preparation : Be thoroughly familiar with the ten games group 
members; sometimes play, (Leader's , Summary #5) 

Ask participants to turn to their worksheet ff'^^ on sabotage 
techniques. Go over each game with a brief discussion. Ask 
partiApants to mark the games they would have the most 
difficulty dealing with and the games they feel most comfortable 
handling. 

Activity 2: "Looking at What to Do" 

Objective: Participants will learn specific skills which facilitate 
effective leadership of classroom meetings. 

Prepara t ion : Be thoroughly familiar with the eighb facilitative 
leadership techniques and specific responses in the leader's 
summary ^1^- 

Ask participants to read their handout on the eight leader- 
ship skills. Ask them to mark the items according to the direc- 
tions on their worksheet ^'^^ 

discuss e.^ch skill separately. Tel" the partlclp3nt8 that 
tiiey 11 be using this material as part of a game which is the 
next, activity. 



Activity 3: "Tlie Game Plan" 

Objective: Participants will synthesize information within the 
context of a simulation style game. 




Preparation : Have enough game boards for 4-5 member participant 
groups. Check for the following game partfs: 1 game board; 
markers for each player;' 1 die; 15 CHANCE CARDS; p LEADER 
RESPONSE CARDS; 15 LEADER SKILLS CARDS: Game Dir editions; and the 
Handouts from the workshop. 

J Read the game directions and be familiar with the various 
situations and responses. 



GAME DIRECTIONS ^ 

1. Roll the die - the player with the highest number is 
first, next highest number is second, and so on. 

2. Each player rolls the die and moves around the game, 
board. 

3. The game is over when one player has passed FINISH 

or when the allotted time is over (the one closestir^o 
FINISH is the /Vimier'^) T 

4f There are fout major drawing piles: 

. *15' CHANCE CARDS v-^ the player does what the card says, 
on the space where he has landed. 

*15 LEADER RESPONSE CARDS - the player reads the situation 
aloud and then moves forwards or backwards as the card ,, 
directs^-" > 

*15 SABOTAGE CARDS - the player reads the card aloud 
and answers the question. If he is corre'ct, he 
^ gets to roll again. 

*15 LEADERS SKILLS CARDS - the player reads the situation, 
aloud and then moves forwards or backwards as the card ^ 
directs. 

5, A player may draw from each pile only once during any 
one time. 

See the leader *s summary ill of the contenr of the four drawing 
piles for greater familiarity with specific content. 
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Activity 4: "Putting it Together" 

Objective ; Pirticipants will determine the feasibility and steps 

required to initiate a parent education program in their settings. 

Preparation ; Ask participants to complete the worksheet //5 for their 

particular situation. Discuss as a large group each of the 

five areas. Particularly emphasize how obstacles in //5 might 
be overcome. 
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LEADER'S SUMMARIES 



/ 
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Leader's Summary of Parent Education Groups //I 



Pu rpose 

Society is undergoing rapid social changes and recent movements toward 
social equality (women vith men, children with adults) have presented 
challenges which most parents are not prepared to meet. Requests for 
assistance in -improving interpersonal relations frequently come from 
parents who are frustrated in their attempts to raise children who are 
responsible, cooperative, and resQUrcef ul\ V llius , a variety of materials 
have been created to aid parents in learning new methods of improving' 
relation^h4-ps with their childrtMi. 

Vhiloso^^hy 

Requests can frequently be grouped and addressed in a study -group. 
Such grouping is used with the assumption that the interpersonal problem 
grows out Of a lack of information rather than illness or some psychic 
phenomenon. The group also assumes that thare is considerable commonality 
in interpersonal problems and that .there .are resources available in the. 
group, that group members help one another by sharing the burdens of 
ignorance and guilt as veil as sharing ideas of alternative ways of 
perceiving and responding. 

P hysical Asp ect57 

1- It^oc.^tion : The location of the meetXrg should be private and relatively 
quiet. Chairs should be comfortable; circular placement preferred 
(implies equal importance of all members, including the leader). 
Group members shotild be able to see each other's faces. If the room 
is fairly larin^ ^Tnve the members sit in a ciicle closer together, 
rather than ,sltting "around" the room. 

hour of the m^etlng^ of course, is dictated by the schedules 
of tlio potential members and of the leader. It may be most convenient 
for mothers who do not work outside the h'TOreTTb attend meetings while 
their children are at school. ' 

Evening meetings are usually more convenient for fathers and mothers 
employed outside the home. In some areas study groups are conducted 
as part of the regular adult education program in the community. 

Tlie matter of care for preschoolers and for your school-aged 
children during the group nieetings can be decided on by the po tent iai^'^"' 
members. If the meetings are held duriag the day at the school, the 
older children in the building may be allowed to assist in the care of 
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preschoolers. If evening meetings are held , then the responsibility 
of providing child care can be dealt with by each individual family 
or by the collective group as a whole. 

3. Length of a Session ; Tlie sessions should last 1% to 2^ hours, 
depending on the materials being used and the schedules of the 
potential members and of the leader. 

^- Size of the Group : This depends again on what materials are b^ng 
used. A group, of approximately ten to twelve members usually allow 
for valuable participation and involvement. 

5. Refre sh ments : These contribute to informality and should be considered 
if they do not add unnecessarily to the work of the leader. Often 
members will share responsibility for providing refreshments*. Of 
course, refreshments should be only supplementary to the; program 
and should not be us^Bd to turn the session into a social discussion. 



Resource Materi als 

1. Books : Parents can use resource books such Children the ChalleoR e 
by Rudolf Dreikur?: and the leader can use the accompanying Study Group 
Leaders Manual by Soltz. The Soltz leader's guide presents the 
character,ibtics ,:>f a group leader, characteristics of a group,* ways 

of getting started, the outlines for the series of session' md 
key q^uestions for each chapter. Other parent study grour 
Raising a R^.;sponsible Child by Dinkmeyer and McKay which udes 
^ a leader's outline, or The Pra> uical Parent , ABC's of Chil 
Discipline by Corsini and Painter. Yet another resource book that 
can be used for parenting groups is Gerald Patterson's Families . 
This book uses a programmed learning approach to tpach parents about 
implementing behavior modification with their children. 

2. Published Parenting Programs^ : At this writing the best structured 
materials for study group use in the opinion of the authors of 
this workshop is Systematic Training for Effective Parenting (Dink- 
meyer and ^ McKay, 1976) .* Patterned after the well received DUSO 
kit, the STEP kit contains a leader's manual, wall charts for each' 
lesson, cassette tapes for each lesson, and .\ parent's handbook 
(text). 
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Leader's Summary of the STEP Program #2 



Materials; The STEP kit was created by Don Dinkmeyer and Gary D. McKay 
and is published by the American Guidance Services, Inc. (Circle Pines, 
Minnesota 55014). The entire kit cost approximately $65.00 + tax 
(if applicable) + shipping costs. Additional parent h^Andbooks to be 
used by group members are approximately $3. 50 apiece + tax (if applica- 
ble) + shipping costs. 

The following materials are included in a complete STEP kit: an 
introductory tape giving a. description of the program and an invitation 
to parents; invitational brochures which describe the prograrii for 
prospective participants; STEP Leader ^s Manual; one STEP Parentis 
Handbook; five tape cassettes (one or two recorded segments are pre- 
sented in each STEP lesson); six dircufesion guide cards; nine posters 
that are spiral bound in a self-easle; ten charts; and 5^' vinyl carrying 
case that is made to double as an eas^l for the charts. 

. ' \ 
Leader; A STEP parent education group can l^e, led by a person trained 
in the helping professions. It can also be iLed by a lay person who 
is willing ^o study the leader ^s manual intensively and has the ability 
to lead discussion groups. 

The leader's primary task is to create > nvlronment so 

that parents can identify basic parent- ' principles, 
di'sruss techniques used in resolving pro uions, and acquire a 

^ se pf usefulness in helping others. 1.. leader does not need to be 
consciously awc^re of the intended outcome for each separate act" of 
attending or responding to the group member. Nevertheless, the leader 
should have the goals of the; session in mind, be aware of the leader *s 
facilitative role in a democratic group, and be consciously aware of 
strategies that may achieve the learning goal^ for study groups. 

^^^8^^' The STEP program consists of nine lessons, witli a. homework 
activity at the end of e^ch lesson. It Is recommended that the STEP 
parent education group meet no more than once a* week. This allows 
enough time to s^udy the handbook and incorporate (by means of .'ue 
homework assignments) what has been learned. 

Objectives: The. STEP program is based pn fundamental Adlerian prin- 
ciples (as described by Dinkmeyer and McKay in I ^ising a. Responsible 
Child) and ..|;he conlniunication processes and skills of Thomas Gordon's 
Patent Ef fen^tivene^s Training . . ' 
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The objectives of the STEP parent study groups are: ^.^ " \ 

a. To help parents understand a practical theory of human 
behavior and its implications for parent-child relationships. 

b. To help parents learn new procedures for establishing democratic 
relationships with their children. 

c. To help parents improve communications between themselves and 
their children so*^ all concerned feel they are b^ing heard. 

d. To help parents develop skills of listening, resolving conflicts 
and exploring alternatives with their children. 

e. To help parents learn how to use encouragement and logical con- 
sequences to modify their children's self-defeating motives and 
behaviors. 

f. To help parenrr 1eara how to conduct family meetings. 

g. To help parents become aware of their own self-defeating 
patterns and faulty convictions which keep them from being 
effective parents who enjoy their children. 



Leaders Sun.mary of IVo Misconceptions About Parent Groups Leaders //3 



Misconception it I ; Tlie parent group leader is an authority on human 
behavior. 

Make clear to the members of your groups that you are not an 
authority on human behavior. Explain to the members that your job 
is to organize the group, present the program for eaoh meeting, r/inke 
the materials available, and lead the discussions so that all 
group members can participate prof Itably, 

Of course you lust prepare for each meeting by reading the Leader's 
Manual and che Parent's Handbook . It also helps :o do seme extra 
reading on the subject of raising children. But *Tiost Important will be 
your ability to communicate - to help make the subject "of each meeting 
meaningful to group members. 

Misconception //2 ; The leader should be able to have all the "right*' 
answers . 

Shelves of books have been written on the subject of people helping 
other people. One discovery that has come from all this Is that 
effective group leaders need not be authorities on the subject of 
"helping'*. Far more pertinent are their abilities to listen well arid 
CO facilitate communication among group members. If you believe that 
it's more important to be an effective listener ^nd facilitator tljian 
it is to have a precisely correct answer, you will realize that you need 
not b^ competent in all aspects of child training in order to respond 
to questions. 
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Leader's Summary of Beginning a Study Group Session //4 



The First Pew Minutes ; 

'i 

A study group session may begin without leader Intervention, usually 
In the form of casual conversation among members revolving around the 
behavior of children, experiences growing fiom the homework assignioent, 
or Issues growing out of reading asslgmieuts. If this occurs, then- is 
a strong likelihood jof two or more conversations occurlng simultaneously ' 
and the leader feeling guilty about short circuiting meaningful dialogue 
to initiate a "lesson" that may be directly to the point.. The leader 
can handle this dilemma by announcing "I'm really Interested in the 
conversations that are going on. Perhaps we can all focus on (Person 
A) and will come back to (Person B) later." If necessary, repeaf 
the essence of content or feeling to reinitiate discussion. Somr" 
. possible repeat statements: "You sound really excited about your 
success." "You found that an action could have niore than one goal 
and it was kind of hard to decide which." 

Ot her Options : 

The group may not start spontaneojisly . As the leader, you have several 
options for initiative at the beginning of a session. You may ^egln with 
homework or with the reading assignment. The homework assignment will 
tend to build continuity from one session to the next. It also gives 
members an opportunity to report' success which is an encouraging experience. 

An open lead to the discussion of homework might be: "What happened" 
when you used encouragement?" This is an open ended question and most 
any outcoiife £s possible. The opr.n question will stimulate more discussion 
than a closed question, one that cian be answered with a yes, no or 
one word explanation. A cl-osed question carries with it implied messages 
of assumed incapability and guilt for a negative response. If the ^ 
meir...^r reports a negative experience the leader can still be a winner by 
responding in terras of open ended stateraents of courage.. "What can 
we, learn frora this?" •>» 

The pronoun "we" signals that the leader is an equal in the group 
and the focus of the graup is on learning and rautaal helpfulness. 
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Leader's Summary of Sabotage Techniques ^-5 



A major problem for the leader and other participants is the 
group member who resists - knowingly or unknowingly what the rest 
of the group is trying to accomplish. Communicating honeatly and 
directly is not easy. Accepting new ideas is no simple matter* either. 
When group members feel unsure of themselves, they may defend 
themselves by ^'playing games". The following are manipulative behaviors 
that have been classified in terms of games. 

I. Monopoly - People who play ^'Monopoly'* believe they must be 

the center of attention. They become concerne'^ wlienever they 
are not the focus of discussion. These people have a number 
of purposes for moI^opoli^ing the group. AsLle from enjoying "^^^ 
the attention of other members, they develop* strategies for 
controlling and contesting the position of the li^aders. 

To lessen the influence of the monopolizer, you might 
say "I'm getting concerned that time io going fast and we 
need to move on to other things If there's time later / we can 
come back to this/' Then move on. ^ 

If the member continues trying to monopolize the group, 
.i.sk him or _Jier to drop membership . Suggest that the person 
consider individual parent counseling , where more time can 
be given. 

2- I'rove it - People who play this game challenge the leader, 
other members, the material, and anything else which to them 
^symbolizes authority. They challenge in order to reveal the 
fallibility of the resources, set 'themselves up as particularly 
intelligent, or to assume the adership role. 

A leader needs to identify the purpose of this behavior and 
the beliefs that mot^ate it. If a member who plays this game 
is challenging mainly to be the center of discussion (if the person 
believes "I count only if other people are involved with me*'), 
you need to find a way to encourage the person by recognizing 
assets and contributions. Kovever, if the member is concerned 
with power and gaiprlng a role of authority, you may need 
group assistance tft^^edirect ehe person. Try asking the group» 
"What seems to be happening in the group now?" or, "How do 
you feel about what Joan is saying?" This will usually brlnil 
about a solution. If members of fcf^" feedback to the challen^r 
and you m^A^ on to trhe next phase of the lesson, the problem 
is usually solved. '•^-^^ 

If the person does not understand Xlj^e conf rontatX^p 
of the other members, review, the Discussl on . CB'ide Cards'^ahd 
clarify the meaning of effective communicet ion . - -^^^ ' 
say, "These ideas are for all of us to consider and to make 
our own decisions on whether or not to accept them.'* In whatever 
course you choose, be sqre to avoid a sf:r^ggle for power. 




Yakklty-Yak - Hroup nsembers wIjo talk lnce*-:.sant: i y m/iv do ho 
foe recognition or hec'/iuso they believe their problems are 
mov% important than thoHO of . other group r)emher<i. You 
can sometimes re(itnL;ct chat ferhoxes by recognl7:lng their 
enthusiasm and privately asking thom c^o encourage more 
roaerved members of the group to bec^.a involved in the 
dlsctjsslon. To movo the tiilke.r f rom-^iAt ter lag to putting 
principles Into action, auggest th<it he or she apply 
a \/ery specific prinr.iple foy the following week. 

People whose talk in the group focuses only on ' thcwfie IveM 
may be redlicr ted with the question, ''How doen vhat vou're 
saying relate to t uncernn cKpresned by (name)?** or **CouAd 
we ;,o on and come l^ack to this la*;er if there^is time?" 

lD!LJj?^li^?_i^£ (^'Toup members who play this ^ame have only a 
partial commitment to the program. Tlielr motivation ts super-- 
flcial - they want something to give ^:hem magical control over 
their children. Wl^en^the leader points out that they must 
ht' responsible for their own restilts. they show resistance. 

In some instances, the program* s Ideas may conflict 
with tiu:- "osifsrer's basic beliefs. If nuch a parent 
believt:-;, "any questioning of ray pr.-^c 1 1 r^»H Is a ,:>ersonal 
'••h.il ienge , " ^■iie or ht: will fi^^ht at evorv turn - either 
t. i vt. ly or p ass i ve 1 y . 

To a resistor, you ran say^V^We cannot lell you what to do; 
you must decide what's best for yourself. Our purpose la to 
study the Ideas set forth in this program, so we need to continue 
Taking this stance, you imply that the reslster is entitled 
to his or her belfefs, but not entitled to disrupt the purpose 
of the group, 

If the reslsti;irs can- <:omc to see that their personal 
opinions^are not being tb.rea^ned (vom the outside, they 
may eventually become more cooperative. In any' event, by 
renuiining objective you ha ve <lemon8trat ed a way to deal with 
tb.e Invitation to a power struggle. 

Intel lectav^'i^c^rs are slraiiar to those who play *'Try to Make 
Me". ThjijiLjresi sr. with ideas, rather than with emotions. When 
the j.;roup [<\ raov ahnig. they enjoy interrupting its progress 
by hringiui;. In a .ilrferent point cff view - often .seemingly 
important . • ' 

* You T. i.'i Imllcate that the person riLiy have a point, buc 

that the i^roup i-< or^^ani/.ed to consider and discuss the opinions 
and idea presented in tfie group. Clarify that the leader's 
task is -o help t)\" i'.roup for:is o:\ wh.af. the prat^,ran has to 
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parents ^nakv • on-i Ujt f^ni » Urn: ^nt^/Ument 5i . li ,<fOTi}e p/irentt:t begin 

to move row^ir<i action by srat5nK, "I like the ijUk^ oi ^e.g-, logical 

coneequenct'fi for chor^><;}. f ^y rry it/* you need to use the 

"chock fipproti*:h" and aak the-^ firmly not to try Ic Indicate 

that the word "try*' lnjpU<?H ci sere attempt, and tf they fnil, 

they can aay, /'Well, I triev5/' Aak theus to ,*>lther (l)'change nothing 

co^^U th^GSHeiveh to following a nev courfje of action at 
leatu until the next Hea^iion, Bmphaaiz*? that one ra«j»t begin a 
new approach with /i firm deci^alon. Rcjrolnd them that expectationf^ 
hiive »uch to do uith «ucee8fv and failure. 

M^J^lll Po _That^.^ It S> On i^-. Normal. . Just a Staple 

One of the most conanon deterrents* to group progress is the 
acceptance of all kinds of minbehavlur and ineffective relation- 
«hip8 as normsi fo*. parent-child Relationships. People who protoote 
thi.^ view believe th«t children are unavoidably ''ItnposBible to 
live with/* hence pnly to be endured. „ They fff»e no hope of help- 
ing children become cooperative, re«pon.sible , and <injoyable. 

If Huch a parent conrrlS;jtes v(.»rv many gloony pronounce- 
ncnif; C'Thiiv/s how k«ds .ire. - you muia block the attempra 

to reduce the >»rDup to ruti iitv. Confront \heir beliefs by stating, 
"Vou nsay feel It ' s impo?iBlb le to improve re l.at lonsh lp8 , but that 
has not been the experience of otherr>. Wc are here because we 
believe we can change behavior and Iraprove <mr relationships with 
children/' Do not argue/ 

jf Only He or She Would. - Some parentii fihlfi the responsibility 
for unsatisfactory parent-child rclatlonBhipi^ to a spouse, grand- 
parent, neighbor, or some other person. In effect, such a parent is 
saying that a childVs njisbehavior Is net Influehced by the parentis 
own behavic/r, that ^^o^T^eone eltie tnusr art if li^lngf^ are to Improve* 
WTien a leader reflects? a petition in the extrense C'Vcm Beem to be 
Kaying that nothing you ^av or dc haH any bearing*, on the relationship 
uith your child*'}, the sp^^aker cin {>f?co?ne aware of, vhat he. or ahe la 
really aaylng. 

What Do >You^ Do Whety. . , ' - The grc>up win he likely to have a 
**catastrophi;',er *\ i^*- vho enjoy-^ narrating details of caiamitieH. 
This person tendi; to pref^t^u very difficult prohlc.ii^r a*d then ^ 
-M'SIkc *uj),>Ke,st iorijv f or soltst ion!-? , by polr.tln^ our. ^ "'Mn vhat If 
. . . The mt^mber vho' plays '*Wh;it do vo- dn vhen. , . ? u^^uallv 
ha^i not experienced the o-vjiut r-f hlH or her concern Hr^thand. 
The leader can af.^k» "Are you ;r»are rhaf i^hen you say, "What 
^ He ems to mo you are lijokin^: rnr rr'a?tcn-i not to change 

what yot/ ri' present Iv d^nn^/' 



Tho leader ci}.r\ also t\nr.. ^ho ^eBiiMc^r'ti quftitior; inound by 
ftsklx^g, "Wien the child did tha?» hew did ^ou r<Mipond?'' Such 
redirection enables the group to look again ot the purpoat^ or 
coTXHV' of th^^ behavior. Continue by a«?king, "W^iat principle 

did verlock?*' ''Uhich principle could apply?*' i)o not pemit 

the Indlviduaitj continue generalizing and intelieetualizlng, 
Reqiilre them to be apecific. 

Alternately the leader can respond; *"0f course anythtng 
can happen; bur let's work from ouruiwn cxoncrete '<yxper isfncee. " 

XlSj^^H^..* ' • Members vho play this g/ime are conxmunicatlng to. th^ 
rest of the group that ^hey have.ng intention of accepting nirt^ 
ideas or making commitments, 3y saying, *'Ye8, but. . or vords 
to that effect^ they intend only to iicrpress the group vich their 
good intentions. They dare no risk stating yes or no. 

The leader can confront vague or vauilatliig membi-r?* with 
encouragement: '^Wlien you.9ay, ''Yes, but, . It «ounda 9» if 

you*re talking ^ibout something you really don*t vant. to do, That*« 
all right., IV not thti purpose of this programs to pressure you 
to do afny thing yoa don't want to do,** 

Or, refc^r che problem to the group: "wirtar 1b George really 
jiayiriig'r' ff the group doe?5 not anderHtan-.: the j^eaning of Ccori^^*?* 
3esjiag»>, e^xpress your own impresslonn . 

. The foregoing games occur becauae peupie fsre being attked t 
changer before they have new skills and attltuden to replace 
the gamee. Through respect and patience, the leader can help 
parents learn more honest ways to expre^jfi nhem-^elveH in the group 
a?> well art with their children. 
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acilitarive Icchniques for STEP Parent Group Leaders 1^6 



The rolii^vin^^ skills leadrrship .;m help each discussion he 
'oci II',- r i : 

^* -^'^.Jl-l^iiL^jlii^ i^^^'^ the purpose and goals of the group and the 
procedures of the raeetings. 

The purpose of a STEP study group is to consider how 
principles of child behavior can be applied to specific situations. 
'Hie studv group does not have to become involved in extensive 
discusslv'^s of the beliefs and values of its members. Instead, 
the focus is on understanding basic principles and their 
app 1 i cat ion. 

Structuring establishes limits on discussions and redirects 
participants when they wander from the group's goals. Structuring 
requires the leader to be continuously awrre o."^ what is happening 
and to determine whether it is within the purposes of the group. 
The leader who structures well senses when it is appropriate to 
permit latitude in discussions and when it is prudent to 
draw boundaries. 

To prevent unnecej^sary confusion, the leader should obtain 
earlv consensus about thv tinie and place and dis:uss materials 
t c> bt' used. 



-^'J'-y^^-Ji-J'^'^'^^jL '"r,^ccss wliereby a leader helps group members 

beco-:.' aware tha: iV..^ir qu^:stions and ■concerns are shared by 
ot hvrs . 

ii the !r:-r^b-rs arr to work togethJir and to feel concern for 
v'Och ctiier, they nust learn tc listen tW:vach other and 
ais.-ovt'r tfiat tht^ir .-rm-^ ar^. w unique, but often common 

Crou-' .cohesion is Dro"ioted by a simple strategy: the leader's 
a.;king what others think about a presented problem. 

After hearing a question or a puzzled comment, you may s.sk, 
"Has anyone else wondered about that? Has anyone else^iad 
dirficiilty trying to. . .?" As responses come ^.^Lth, listeners 
recogni;:t: thev art- not isolated in their lack of knowledge or 
in tb.cir i no f fee t i veness in influencing c!:ildren's behavior. 



^^.^i^^'^'ll' ^'^'^^ idc-ntif icarion of common elements. It is a skill 
wlucf) rt'(]uiros n U-adc^r ^:o listen rarefuMv to the questions and 
o(-::::::^'nt s expr-^,st.':i i :i ir.o uroup. 
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As thoughts and feelings are expressed, listen for thenl^s 
which are similar - but which may not have been recognized 
such by othj&r group members. Linking clarlfi<5S communicat ion 
by helping members see that they have similar feelings or 
beliefs. Point out similarities or differences; for example, 
"Mary gets very discouraged when she tries to deal with Billy's 
ineptness. She seems to be saying, 'What's the use?' Do 
you remember Sue's son, Johnny, getting Sue to do things for ■ 
him? Do you soe any similarity between the two problems?" 

As the common elements in their problems, are pointed out. 
Interaction between the members is promoted. Linking is an 
especially imr/Ortant technique in the early stages of a group 
or wh en members are not listening to each other . 

Feedback is tho • ^ss whereby a person gets reactions from 
members of the groupconcerning what he or she has just said 
or done. Feedback enables a person to understand how she or 
he is being perce.ived by others. 

To build effective working relationships > group members 
must provide honest and specific feedback to each other. For 
the feedback process to woric, group members must overcome 
some social taboos against rhp <«»o<nression of thoughts and feelings 

The effective leader recognizes rhe value of feedback, points 
out its function in the group, and shows how it works by "feeding 
back" information ro group members and clarifying what has 
happened. Feedback is most effective when it focuses on "here 
and now" situations which give members insight into how they act 
as parents. Saying to a m.ember, "Your tone of /pice 'and the way 
you appear to talk dcwn to others comes across to me as dis- 
respectful - could it be that your children are picking this 
up, too?" gives the person information abocit tHe messages 
he or she conveys. Feedback does not demand a mutual respect 
and caring. Any decision to change r^sts with the receiver. 

Developing tentative hypotheses enables members to translate 
theory 'into practice by finding, principles applicable to 
the behavior of their own children. 

The STEP program assun^es that all behavior - and misbehavior 
is purposive. As questions about the fipplication of this principl 
arise, the leader asks members to describe: j 

j 

a. Uliat , specifically, did the chiJd do? 

b. How did you feel when this was happening? 

c. -iiow did yoii respond tc the misbehavior? 

d. Wow did the child i.^..^pond to your reaction? 

r. X-rnRt purpose did the child's misbehavior have for the 

: : : ' 1 d ? 
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By taking them tlirough these steps, the leade/ encourages 
parents to look for the purposes of behavior. It is important 
to encourage members to feel free to guess rr use hunches. In 
time, members can come to recogn ize , tha t the freedom to risk 
error and to be imperfect allows rli».:- to grow by accepting their 
own best efforts. 



Focusing on t he positive behavior of children and parents gives 
members encouragement and leads them to encourage each other. 

Ask: "What do you look forward to when you are with. . 
Or, "What can this child be; respected or valued for?" Although 
this may be a difficult task, helping members focus on the positive 
will improve their relat iotiships with their children and their 
feelings about themselves. 

Recognize attempts by group members to function more effectively 
as parents. Tliis will encourage at least minimal progress. Encouragi 
ment is a necessnry skill for a parent; therefore, it should be 
practiced in tlu ,;roup. Members should learn to ask each other 
"What are some ways in which you can encourage your child?" 



I§sjk^^.^itinj>^_aj^^^ is the process whereby 

group members are helped to clarify tasks and to specify the time 
commitments they are willing to make. To progress beyond general 
discussion, individual members must establish ta.sks and make 
definite commitments . 

Task setting involves two steps: helping a patent identify a 
problem, and then helping him or her develop a specific procedure 
for solvinu it. Obtain a commitment by haviniz the parent state 
an intention to apply the new procedure for a week and to 
report results at the next meeting of the group. 

The leader uses task setting and commitments to help each 
member focus clearly on what she or he w^mts to get from the 
study group. These procedures also ali^n the goals of the 
individual with those of the group. 



§}L?J!l^J_L^.n^ helps mt'mh..Ts to understand ideas, procedures, and 
attitudes that have been expressed and to intogratf what they 
have learned. The- suinni.jrv ::y<^rrbnl, not written, so all mav 
benefit from The e::cbangi'. 

A summary may deal with the content of the meeting, the 
feelings of members, or with the level of their involvement. 
Group members can he asked to summarize at appropriate times. 
The leader needn^ wait until the end of the session to help 
clarify now he or she and other r,roup members see the group's 
progress. 
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At the end of a session, a summary may lead group 
members to become aware of important things they, missed 
during the session. This type of learning often occurs 
when the leader invites each member to tell what he or 
she learned from the session. The simple question, "What did 
you learn this time?" not only enabl<=^s the leader to clarify 
mistaken impressions, it Improves the leader^ s understanding 
of the group as a whole. 

Specific Effective Leader Responses 

Silence : Silence is often an effective response. It is necessary 
to allow members time to think. Given such time, each member will 
be able to identify something learned from the experience of 
other members. A period of silence that seems like an eternity to 
the leader with "right" answers i&, in reality only about 30 
eeconds. Group members can be counted on to fill the void of 
silence. And their thoughtfulness will produce more learning than 
a dozen "right" answers. 

The Repeat ; "You tried to use encouragement but had a hard time 
finding the starting place." A repeat lets member know they are 
heard, gives them a chance to hear themrselves, and gives an opportunity 
for correction if the leader has perceived incorrectly. 

Pairing : If anotlier member has previously reported a similar situation, 

"Your experience was similar to ." or "Both you and 

had trouble finding something to encourage." Misery does not love 
company hut people do. 

Re spond: to Content : The "repeat" above is a content response because 
it paraphrases what happened. This is more comforting than a response 
to feeling which will be illustrated later. 



Eypand : Given an opportunity more people will gladly tell you about 
their operation and in the process clarify the situation. "Can you 
tell us more about vour Saturday morning?" "^i/hat did you trv to 
do?" 

The membier senses a genuine interest and the desire of others 
to be helpful. Tlie leader may wish to build excitement either 
with the member or the entire group. Tlie same * situat ion presents 
the opportunity. 



6- Action Responses ; Once a basic relationsh .p exists between the 
leader and the group as well as among group members, the leader 
may make action responses. The basic relationship means that a 
supportive atmosphere exists and the response will not he 
perceived as criticism or a put down. "What would you like to 
do about it?" "You've decided you're not going to put yourself 
in the same situation again." 

7- Feeling Responses : Like action responses, feeling responses are more 
personal. To identify the feeliqg, think first in gross teifes of 
pain and pleasure and then narrow to the more specific feeling. 

/ "You were really pretty discouraged at not being able to get 

something going." "Were you annoyed?" Again, a wrong guess enables 
you to improve your mark. 



3. Ask for an Explanation : By comparison, why questions are more exciting 
than what, when, or where questions, but why questions demand an 

explanation. "Why couldn't you find one .^ood thing that 

was doing Saturday?" "Why did you wait until Saturday to try the 
encouragement?" 

Compare the feeling tone generated by the above questions 
with the more comforting "When did you start on Saturday?" "Where 
were you when you tried to use encouragement?" "Who was present?" 
In general, "why" questions are best avoided by the discussion 
group leader, but on occasion they may fit in with your goals. 
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Leader's Suramai:y of Leader Skills - Game Cards #7 



It is the first meeting of the parent education group arid' you 
are attempting to 'keep the discussion centered around "communication.", 
Hcwever, Mrs. Car and Mrs. Lloyd are In the corner crltlslzlng the 
school system; Mr. Lister, Mr. Car, and Mrs. Jay are discussing 
communication among themselves; and the rest of the members look 
bored. This meeting -needs STRUCTURING: 



GO BACK 3 SPACES 

The parent education group Is discussing children's responsibilities 
as they relate to school and getting homework accomplished. A few 
of the members begin to maneuver the discussion into a verbal attack - 
on various teachers' methods and requirements. As the leader, however, 
you bring the conversation back to pinpointing what are the school 
responsibilities of children. Good STRUCTURING! 



GO AHEAD 2 SPACES 

It is the second parent group meeting and Mrs. Ross is expressing 
concern about her daughter's taking care of her ovm clothes. As the 
leader, you turn to the group and ask, "Has anyone else wondered or 
been concerned about that?" Other group members identify with the 
situation and begin to respond. Good UNIVERSALIZING! 



GO AHEAD 2 SPACES 

Susan Lee is relating to the parent group about a situation she had 
to resolve with her son Michael. The result of the Conflict left some 
questions in her mind about punishment. Immediately two other parents 
respond to her question with such comments as "The idea has been bothering 
me too" and "I had a similar experience with my Harry". They are 
UNIVERSALIZING themselves because of the pattern you established 
earlier in the group. 

GO AHEAD 3 SPACES 



Mr. Gomez is expressing frustration and annoyance about his five- 
year-old's consistant bid for attention. As the leader, you know 
^^^^ ^INK^NG clarifies communication and is especially helpful in the 
early stages of the group - so you remark: "Last week didn't you 
express a similar problem of feeling irritated at your daughter's 
attention-getting methods, Mr. Rogers?" 



GO AHEAD 2 SPACES! 

Mrs. Lang is concluding an emotional description of how her Jackie 
has been so pokey in the mornings and she has had to drive him to school 
the past four days. All she receives is sympathetic (or embarrassed) 
mumblings. What this woman needs is FEEDBACK from the reader- and 
other group members! 



G O BACK 3 SPACES ! 

*Discuss in your group what could have been said to Mrs. Lang. 
Remember that FEEDBACK does not demand change - it only shares 
an observacion. 



The parent group members are verbally listing things thev ^^ould 
like to see changed in their children. Mrs. Hall mphatical. states 
that she is "sick and tired of constantly picking up Maggie's clothes 
from all over the house." Mrs. Day quietly remarks, "It sounds 
to me like your Maggie has discovered a good way of really getting 
you involved with her." You'vfe done a good job teaching the 
members how to give FEEDBACK ! 



GO AHEAD 3 SPACES ! 

Mr. Poe came to the third parent group meeting eager to bring up 
his problem about Roger, his son: "I just can't get him to cooperate. 
Why is he like thi^?" To get Mr. Poe to begin to apply newly learned 
theories to a specific situation, you lead him through a series of 
questions: what specifically happened^ how did it make you feel, what 
did" you do, then what happened, and sCQh. You are helping Mr. Poe 
in DEVELOPING TENTATIVE HYPOTHESES! ^. 



GO AHEAD 2 SPACES! 



Mrs. Smith excitedly reports to your parent education group tonight 
about how she successfully handled her daughter's bid for negative attention 
during the past week. You have helped her in DEVELOPING TENTATIVE 
HYPOTHESES and in risking applying those hypothesis. 



GO AHEAD 2 SPACES 

Mr. John is describing how he attempted to respond to his children's 
fighting: he went to his room to read; however, when they followed him 
with their fighting, he ended up spanning them both. All you are able 
to concentrate on is his adding, to a power struggle with punishment. 
As the leader, you should encourage him (he did remove himself from 
the situation as a first step) and try FOCUSING ON THE POSITIVE. 



GO BACK 2 SPACES 

VrV 

a 

The assignment tonight i:or the parents in your group is to describe 
what they like about their children - what actions they can encourage. 
As the leader, you know how important it is to t;ry FOCUSING ON THE 
POSITIVE. 



GO AHEAD 2 SPACES 

Mr. Fox often complains in the parent group about his son's lack 
of responsibility-taking at home. Yet, when you try to get him to 
pinpoint specific situations and apply the theories he has learned, 
he/^ imply replies, "I'll try" (without any real enthusiasm). You 
f^el discouraged because you know that TASK SETTING AND OBTAINING 
COMMIITIENTS are important parts of the learning process* 



GO BACK 1 SPACE . 

Your parent education group has been meeting for^ several weeks now 
and th6 enthusiasm and involvement are showing a definite increase. As 
the leader, you have established the pattern of a weekly homework 
assignment (to apply techniques learned during the meeting) and the 
parents report about their experiences at the following meeting. Good 
TASK SETTING AND OBTAINING COMMITMENTS! 



GO AHgAD 2 SPACES 
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The third meeting of your parent education group is over and two 
of the parents have come up to you and expressed dissatisfaction with 
the process of the group. You have also been concerned about the 
group' ^ involvement. You leave the meeting frustrated and a bit 
discouraged. SUMMARIZING during the meeting would have helped to 
clarify feelings and mistaken impressions. 



GO BACK I SPACE 

You and the parent education group you are leading are in the 
middle of the second meeting. The discussion seems to be flourishing. 
Various members seem to want to skirt the subject instead of talking 
about, the real issues at hand^ You stop the discussion for a minute 
and ask such questions as: "vhiat is happening to our group, 
how are you feeling right now, what are we wanting to afedomplish 
during this session?" Good use of SUMMARIZING! 



GO AHEAD 2 SPACES 



Leader's Summary of Leader Response Game Cards //7 

You are leading your second parent group meeting, and you still feel 
a bit nervous. Mrs. Rogers has just described a problem she has had with 
her son and has asked, '^What should I have done?" The "right" answer 
seems obvious to you, yet none of the other parents volunteer a solution. 
So, to keep things moving, you suggest your "right" answer. Nin this 
casey SILENCE would have been an effective response. Thirty secondig may 
seem like an eternity to you, but it would have allowed others to get up 
the courage to speah out. 

GO BACK 1 SPACE 

Mrs. Wong has just posed a question about one of the theories pre- 
sented in the parent education group readings. You decide to use 
SILENCH as a response for Mrs. Wong. After a short while, Mr. Poe,.who 
usually has a difficult time speaking before the others, begins to ex- 
^ plain his viewpoint concerning the theory in question. Good leader 
responsel 

CO AHEAD 2 SPACES! 

This is the seventh parent group meeting, and the members are very 
Interested in having an opportunity to receive help with their personal 
situations, rtowever, as leader you have been giving several .examples 
from your own experiences to teach specific points. This extensive use of 
COl^CRETENESS responses by the leader is unwise. CONCRETENESS should be 
used sparingly by the leader in the later group sessions. 

GO BACK 1 SPACE 

It is the first parent education meeting, and you Sre teaching the 
goals of misbehavior- The parents are not becoming Involved in the dis- 
cussion very easily. To Illustrate your teaching point and to get the dis- 
cussion going, you begin to describe a personal illustration of your son's 
attention-getting methods at yesterday's church meeting. This is a goo*i 
use of CONCRETENESS in response to the tension of the group. 

GO AHEAD 2 SPACES! 

The REPEAT RESPONSE ; Mr. and Mrs. Howe have been reluctant to get 
Involved in* the parent group discussions. Tonight, however, they timidly 
tell of a problem situation they were having with their son: "We just 
don't know quite what to do with Randy. He's always fcicting up at meals 
and disrupting the whole family." You want thejn to feel understood and 
comfortable in sharing. So you repeat the basic content: "You would like 
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Randy to have more responsible actions, but you're having hr^rd t 
knowing how and where to ytart." 

GO f\H£AD 1 SPACE! 

Mrs. Garcia is atteranting to describe her Anna's ability to disrupt 
the entire household ^at bedtime. You respond: ''I remember from last week 
that Mr. Lee was describing a similar problem. Both of you seem to be 
having trouble finding a way to get your chlldrenco cooperate at bedtime-" 
This was a good ^A IRING response for you to make. 

GO AHEAD 1 b P ACE! 

The parents are reporting about their experiences this past \ieek ih 
using natural and logical consequences with their children. The Hailows 
have described how their Sandy was shocked when her parents d^^ not step 
in and take over when she missel the bus last Tuesday. She ended up hav- 
ing CO walk to school. Later the Smiths related abeut the incident when 
their John missed supper because he did not come home whrn called; he 
was amazed at his parents (and argry) that he had to experience hunger 
until the next morning. You decide to give a PAIRING response: **Both you 
and the Harlows had similar experiences. Your chiliren were astounded 
that they need«^.d to suffer consequences for the decisions they made.** 

GO AHEAD 1 space: 

This is the first parent education group meeting, and the parents 
seem obviously ill at ease. You have decided that you want to establish a 
comfortable atmosphere for them to sh^re in, so you direct most of your 
remarks about their situations tc R£SP Offl>ING TO CONTEN T. Fcr example, Mrs. 
Castor described how her small son runs away from her in the shopping 
center and throws a temper tantrum when she catches up to .him. You reacted 
wir.h, '*You would like to help your son learn better public manners, yet you 
aren't sure how to start?" 

GO AHEA D 1 space: 

Mrs. Walker is trying to enlist the help of the-group members in 
learning how to change her daughter's extreme attention-getting behavior 
while Mrs. Walker is on the telephone. The group has met several -times to- 
gether now; and you would like to build a little more excitement in the 
group. So you ask Mrs. Walker, *'Tell us more about what your daughter is 
doing. What do you do while she is acting this way?" Good use of an 
E XPAND RES PONSE. 

GO AHEAD 2 SPACES I 
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Kvt^r slnv'o t par».'nt. >;^\Mip :it^;:an i-t-ir t i ru* , Mr. ^ih»»r*b has bt»en reiuc- 
Cant I'- spt/ak '-uL or describe n i ramilv situation. Ton^Rht ai: ?:he meeting 
he is qjii.'t'v r-;.:Ci.n;; how his S'-n r«/r'used f<-^ rurlp vi!h the family ohort-s. 
Voti ar^' '-xri'eci ai>o:.ic Mri Koherts' .>n l r i hut. 1 ^^^n , sc.; vr^.- .iL^k him ^■or^•: ''How 
did he r«.'fus,'^ Wi^at dia -h-t;;"" 't -oi;;:! prohihlv h/ belter not to 

use ihe f-XPAND ]<V:^?C*;y^K here 'Mr> ^,.,'..^r?s -.ujlJ f.'^] pr-M u;r *'c: ) . A response 
relating iu^: t^^ the. s^oiat-nt w.v;]d hf.;lld rjort- ^•^::if-;^:. i:; situation, 

V' ' ur pa r eri r ed ura c 1 ot^ ^!,r oup ha s been mee v i f o r q u 1 ! a vh lie now , 
and it hrtS becomr^ a lost*, supportive group, Mr. Carr hai* h.roughc up a 
problem they art^ having vith their daughter I.ynn. V«m: pjvv: an ACTIOK RE- 
SPONSK: ''Vhtt would you like to do about it, Mr. C.irr'^" This launches Mr. 
C a r r a : i d i > i r : > u p i o t •*> » ; n e r a t 1 : ; a p 1 a n o n r i o w i ■■. ^ h vi :v i ! t h - ' .i 1 t u a t i n . 

ThlH is tht:- first meeting of the parent »yiut;at >;r<^up. A few of the 
parents h.ive bep.un to nhare about some of -y^^Cjir problenf experiences with 
children, Wlnfn Mr. Sells flnij^hes, you tfy Co >;et opt-."^ th.v; topic of "parent 
reactions" by asking, "w)::it you thl'ik i^ou sh.ould do about ir^" It woald 
be better r i * i s a r 1 >• in t h. e i* r d u p ' s e :< peri n c s n *- 1 < o » • l. v o s u r ■ h. an A CT^I ON 
RHSPONSE. Slnr,/ support w'ithin the K^^oup har; n<M v 1 . ^p^vi v»/t, thii^ type 
of rt^sp<inr.*' rnii*!:: seen as :\ "put-dr^wn". 

■ A) HACK I :>PA^^:: 

Mrs. i-a-ii* •■.m*" : h'- r-i^-^^:; i ru; t i c t'ah i ^■ ip-M't. H-it- -xpiaitird • he 
members ih.u r i ,:hir"Y>o f or e slie left th^v h<Mi.a'. l-.i-r son !\a(i shouted th.at shtr 
should stav \\nv:i*' :\nd help hiifi ul t >j^- rit^mcWf ^ r k , .i:;d thai if she didn't oa^-e 
a bail t i m t 1 < e .i h. < - d i. d n ' t i i': v t ' lie r t- i I; h • r . V ^ ,» u '{ui r X. 1 y r t'ma r k e <i » "You :nu s t 
have felt in. "t at fii'-. r. 'art ion vour v:on:lrui t h«.* nirtrin^ tonl,j.;ht." Good 
F f-^Jii • L'i^i H S Pi ) N S K . 

Your par;-nt education ^roup ha.s been meetin^^ for several tnorfthB now. 
Thj' parents art* disru<^f>ing developing confidence in their new-found parent- 
in.^, techniques, Mrs, .lonen describes an incident where her mother-in-iaw 
took issue witl^ one 6f her parent inp, methods in front of her son. Vou 
remark, "You m\i ' liavi: f^^lt pretty frustr^ed and ptjt down a:.M--rt then." uood 
F!vKLn[C HHSrt)NSK. 
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""^rs. Hall U de^crlbinj? ht-r son ' "rillerj^y" to h >rnt>vork and hov 
hns to keep aflior him tr^ net ir donr. Vov: respond: "Why did yn-: 
decldt* that homework unn your responn i rl 1 ity and not his^" Thifi a:^K 

by the ?;rnup leader. It 1 =>ftt»n r ;s: *onf r^n^f t f^r •h^? rar<^r:'. 

vour i s . 



or 



What 1- v;-^;;r Nivorifv : ->od^ - Whv ^ 

Give an I -rz^t^Bs/ige :'»oaeonc- In yv-';r r;ri">-:p, 

Tell sosieone in your group what you like aboui rile: r-t.': . 

Describe how vou feel right at thlK nocyenf . 

Tell about a favor Ir.ci tov you had an a chlic'. 

Ir you rould change xhc. vo r 1 d , v*?;(5i one thing voi;lv! v^r-. - V}r,-'' 

i ! t r r i h e the " i < j e<i 1" hi u d c n t. - u s f • o n 1 y f o -xr .4 d J e r r : t ^ -i . 
What Is your favorite color? - W'hy'^ 

I f y o u c o u i d t r '-^ v e 1 a n ywh t> r e 1 : ^ r h vc r 1 ^ v . • r • • v o ' : ] c* •/ : ^ = ; ] 1 k r • r .-^ g v"/ ^ - wf t 



Wh a t. o n e t h 1 r"i k; f i cj %• o i; r"! 1 o y c ^ t . i r ■ v ■: i : r ^ r " 
V/hat one T,htn>: v;n: :1k*.' h-afir ^lYc-wX ■.■^•'-:r V^?-' 

Whar ri'iv*' -ii.t^j- Ti:!-, -^ri^V r^- :r:;^''^nt' " I*- II ! hi' .;r.^:;;^ rihot;t l- 



Wli/ir Is your r avcrue : , v , !-wu>w'- - Whv ^ 




EKLC 
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Leader's Summary of Sabotage Garie Cards ''T 

Mr. Sands is quickly becoming a problem for your parents education 
gi'oup. He wanes to be the center of attention and dominate the discussions. 
He is playing the sabotage game of M ONOPOLY . WTiat might you say to 
Mr. Sands ^ 



If you said something liKe: 

" I am getting concerned chat time is going fast and we need to move on 
to other tilings. If there's time later, we can come back to this;' 

or 

" Wlien you keep us bu;:v with you, I can't h<;^ip group members get 
involved with eacli other. " 



It'-:^ verv hritd for rr.t- to give you ny undivided attention whe:^. I have 
so many group momhers to consider and include." 

ROLL AGAIN: 

Several times now Mr. Harlow has takea issue with the ideas presented 
in the dIi>cussion of the parent education materials: ''I'd like them to 
just com-e and show me how that would possibly work I My Susan never acts 
that way. , . *' She is playing the sabo .age game called PROVE IT , What 
might you say to Mrs, Harlow? 



rf you said something like: 

I am getting concerned that time i^^ going fast and we need to move 
on to otht?r things. It there's t l:no later, we can coiv.e back to this." 



1 1' n V o \ I k e e r> s tn j s v w : t h 



can 



i nvo 1 v(/d 



othe: 



Tht'se Ideas art.* ic>\- all or to cons 1 dor .ino : ^ r:u>k^- cuir ow:: 

drc isions on wht-* -^v^r or not ro accept them." 



"You may have a point and I am glad that you saw that point but 
we are here to consider and discuss the ideas anl opinions presented 
in the program." 

or 

"it'c up Lo you to decide if these ideas and beliefs are of value 
to you and your situation. If you consider these ideas and beliefs are 
of no value to you, you might be happier and more at ease if you consider 
dropping from the group." 

or 

" We cannot tell you what tc do, you mu^t decide vnat Is best for 
yourself. Our purpose is to discuss the ideas and opinions presented 
in this program." 

ROLL AGAIN 1 

Mrs. Car is enthusiastic ab^ut the parent education group. However, 
she earns to talk incessantly about her own home situations. She 
chatter^^ through the whole meeting and you know it is inhibiting the 
participation, of the other members. She is playing the sabotage game 
Y AKKITY~Y AK. VTnat could you say to Mrs. Car? 



If you said something like: 

I am getting concerned tbiat time is going fast and we need to 
move on to other things. If there's time later, we can come back to thisi' 

or 

" When you keep us busy with yoii, I can't help group members get in- 
vo I V e d w i t h e a c h other. " 

or 

1 r ' :; hard for me to give vou mv '»ndlvided r t t i on v-'hen I have so 
nia n v o t h c r y, r o u p mi':- m \) e r s t o c o n s i d or and i r : c I u ci e . ' ' 

ROLL AGAIN! 

/ — 

Mr. Sh^wXs pK'ivjj.|g the .sabotage game Ij^.X--TP..Jl^L^i-?- il^' - ^^--^ t,.aken 

issue with sevei;al ihe techniques presentord in the paYect^edur'^r ion 



i 
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materials becau.se they "contlict with 
I kUiow what's best for him and what I 
to Mr. Shaw? 



my authority as Sam*s father - 
^^Yy goes!" What c^ild you say 



If you said something like: 

"These ideas are for all of us to consider and to make our own 
decisions on whe '.her or not to accept chem/' 



or 



"You may have a point and I'm glad to understand how you feel 
about parental responsibility, but we are here to consider and discuss 
the ideas and opinions presented in this program/' 



"It's up to you to decide If these ideas and beliefs are of value 
to you and your situation. If you consider these ideas and beliefs are 
of no value to you, you might be |>i>ppier and more at ease if you consider 
dropping the group." 



or 

II 



You feel it^s impossible to improve relationships, but that has not 
been the experience of others. We are here because we believe we can 
change behavior and improve our relationships with children/' 

ROLL again: 

Mr. Carpenter seems to enjoy playing the sabotage gam^ HAVE YOU 
-CONSIDERED^ He has tri^ to read 

several authors* works on the subj ect ^f parent ing . Several times he 
has interrupted the ; .^^Rress of the c^roup and resisted ideas by quoting 
diverse authors. What ;]d yoti say to Mr. Carpenter^ 



If you said something like: 

"These ideas are for all of us to considtT and to make our own 
decisions on whether or not to ru'cevt them." 
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"You may have a point and I am glad you saw the relationship but we 
are here to consider and discuss the ideas and opinions presented in 
this program." 

*> 
or 

"It's up to you to decide if these ideas and beliefs are of value 
to you and your situation. If you consider these ideas and beliefs are 
of no value to you, you might be happier and more at ease if you consider 
dropping from the group." 

or 

"We cannot tell you what to do, you must decide what is best for 
ypurself. Our purpose is to discuss the ideas and opinions presented 
/n this program,*' 

or 

" it seems that there are a lot of things that we can do to improve 
our relationships with our children." 

ROLL AGAIN! 

Another type of sabotage game that can inhi6.it prograss is I'll 
TRYjn[. Your parent education grou; is met several times together now. 
The topic of discussion tonight is "I - sages." Mrs.,. Lee is iilipressed 
with this type of communication and she remarks, '*I like that idea, 
I may try it with my Sarah." How could you respond to Mr^ . Lee? 



If you St-^id something like: 

I feel that it's best to either change nothing or to commit your- 
self to following an entirely new course of action at least until the 
next s»: sH ion. " 

or 

IrVs usually best when starting a new course of action to begin 
with a film resolve to proceed by a Irect role and goal in mind. Remem- 
ber that your expectations of success or failure has an influence on 
the cutctime of your actions. *♦ 



When Mrs. Harris wants to contribute a personal experience to 
the parents group's discussion* she usually concludes her remarks with: 
*'That Sammy really can be frustrating! I figure It's just a stage, 
though, and he will grow out of It eventually." This Is the sabotage 
game called KIDS WILL DO THAT ... IT'S ONLY NORMAL . . .IT'S JUST A 
STAGE . How could you respond to Mrs. Harris? 



If you said something like: 

•'You feel It's Impossible to Improve relationships, but that has 
not been the experience of others. We are here because we believe we 
can change behavior and Improve our relationships with chlluren." 

or 

"At times children do appear to behave in the same manner in their 
development, but I wonder how much of this is contributed by our behavior 
towards children. " 

or 

"You seem to be saying that nothing you say or do has any bearing 
on the relationship with your child. " 

ROLL again: 

Mr' .^b : tends the parent education group alone because her 

husband a meeting each night the group meets. In fact, his job 

require iiim to be away from home a large amount of time. When describing 
personal situations in the group discussions, Mrs, Trass often gets 
caught in the sabotage game IF ONLY HE OR SHE WOULD . She shifts the 
responsibility for the parent-child problems onto the absent husband. 
What might you say to Mrs. Trass? 



If you said something like: 

You seem to be saying that nothing you say or do has any bearing 
on the relationship with your child. 

or 

" are learning in this program what each individual can do, not 
what others should do." 

or 

/ 
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"If we assume responsibility for our own behavior, then we are 
free to decide what to do about it." 

ROLL AGAIN! 

After a few parent group meetings, it is apparent that Mrs. Jones 
enjoys being the "catastrophizer" in each session. When a new technique 
is being discussed, she will usually pick at it with such questions as 

"But what do you do when happens?" and "But what if 

• doesn^^t react that way?" The discussion really 

gets bogged down when Mrs. Jones ^begins her h3npothetical situations. SKe 
is using the sabotage game 'WHAT DO YOU DO WHEN . . .? What could you - 
say to Mrs. Jones? 



If you said something like: 

"Are you aware that when you say "What if . . .?" it seems that 
you are looking for reasons not to change what you are presently doing?* 

or 

" Wlien the child did that, what did you do?' (This forces the parent to 
either concentrate on specifics or to face up to the hypothetical situation.) 

or 

— i 

".What principle did you overlook? Which principle could you have applied?" 

or 

"of course anything can happen; but let's work from our own experiences" 

ROLL again! 

As the parent education group leader, you have noticed that Mr. Lowe 
seems reluctant to risk saying y^s or no when memberssask his opinion 
or when the group attempts to help him develop a "plan for action." 
Instead of being definite, he plays the sabotage game of YES, BUT . . ^ 
How could you respond to Mr. Lowe? 

— y 

If you said something like: 

"when you say "Yes, but. . it sounds as if you are talking about 
^something you really don't want to do. That's all right. It's riot 
the purpose of this program to pressure you to do anything you don't 
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want to do*" 



or 



(Addressed to the entire group) "What ±3 Mr. Lowe really saying 
to usf 

ROLL again: 



^ Why do members of parent groups 'play sabotage games? 



If you said something like: 

They have not learned to communicate honestly and directly. 



or 

They are being asked to change before they have new skills and 
attitudes to replac^Tfie sabotage games. 

or 

They feel unsure of themselves and use the sabotage games to 
defend themselves. ^ 

ROLL again: 



There are usually four major steps in trying to deal with a person 
who plays a consistent and disruptive sabotage game: (i) you respond 
by referring to the content of his statements; (2) you let the group 
discuss "what is happening now" or "what is really being ^aid here"; 
(3) you disclose here-and-now-type feelings; and (4) v ik vih the 
individual outside of the group .setting. You have l id i dual 

in your parent education group and you have reached ^ _d //4. v i.it 
kinds of things might you say to this individual? 



If you said something like: 

The leader could suggest that the individual make a contrlyBution 
to the group (i.e. helping someone else speak out more). 



or 



The leader could confront the individual about his jpurposes in 
the farm of an I-message. 



or 
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The leader could recommend other resources where the individual 
might obtain addltioi^al help. 

or ' 

The leader might suggest that the individual drop out of the 
group, 

ROLL again! 

This is Arthur Jensen's first attempt at leading a par en i:\educaticn 
group. He has prepared for the course well and feels relatively\ ^ 
self-confident. During the meeting, however, many of the parents seek 
solutions to personal parenting problems and Mr. Jensen unwittingly 
falls into the trap of giving suggestions and "possible" answers. If 
not careful, Mr. Jensen will soon be sabotaging his entire parent 
education course. How is Mr. Jensen sabotaging the success of the group? 



If you said something like: ^ 

Mr. Jensen is letting the group members look upon him as an 
au thority on human behavior. 

ROLL again: 

Maude Lister has begun leading her first parent education group. 
This is the second meeting and a similar pattern s beginning to 
repeat itse].f: when the parents hesitate**, to respond to Maude or discuss 
the lesson, then she supplies them right away with the "answers." Ms. 
Lister will, soon be sabotaging her entire parent education group. How 
is ishe sabotaging the success of the group? 



"^f you said something like: 

She is more concerned with giving the right answer than she is with 
understanding and using communications skills. 

ROLL AGAIN.' 

■■■ i 

There are ten major sabotage games that defensive parents might 
try -to "play". Without looking at your hand-out, list and describe 
four of the sabotage games. 



A 
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If you describe four of the sabotage games. 

1. Monopoly 

2. Prove It 

3; Yakkity-Yak 

4. Try to Make Me ^ 

5. Have You Considered . . . Let's Look at All Points of View * . . 

6. " I'll Try It 

7. Kids Will Do That ... It's Only Normal . . .It's Just a Stage 

8. If Only He or She Would . . , 

9. What Do You Do When . . . ? 
10. Yes, But . . . 

ROLL again! 
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PARTICIPANT WORKSHEETS 



Objective: To summarise information on parent education. 




Ac t iv i t y : 



10 minutes 



PARENT EDUCATION RECAP 



TASK DIRECTIONS 



Often what a person first recalls about a newly learned concept 
or idea it: very important. As you look at the following four Qtlmulus 
seqtences, tap in on your first thought or association in finishing 
up each sentence. * ( 



K In parent education meetings, the group- 



Parent education helps 



3. Several paren't education programs focus on 



T>ie 



d (/ a o f parent v d \ i c :i r i f > n e e e m k 



i 



\ 



Worksheet 1 



Obiecilve: To roU-play ''celling" parent education groupfi to 

an. administrator. 
t 

•'PUTTING IT TO(;£THER" 



TASK DIRECriONS ' 

You have been Involved in learning about parent education 
groups, their purposes and specific skills in leading them. This 
activity is a practice tinje f<Mr promoting their value and emphasizing 
anpects of the program in a role-playing situation. TTiere will hi- 
f i roU'f: (*,r v.i(h rnember of yuur p,roup to play, ^ 

teacher or counselor uho varus bogl;\ a patient 
education group. 

f^esponder : principal who isn't fiure about the anujunt of time 
involved and i>5 in general skeptical. * 

Observer: give feedback to the actor about his/her sales- 
manship and what points were particularly potent. 
(The responder can give feedback about potent 
points too. ) 

1 . fuich person becotne A, 3, C. 

j 2. For the first round 

I A « Actor 

I H ^ Responder 

i C - Obff.erver ^ 

I KoJt— play Ihe t -la?. l<iM :/(r 'y ::nnu!v^i. 

I '^^^''P' feedback i:o each other for about I rtj t lu.u: e . 

i 5, Switch roles 

I B ^ Actor 

: Responder 
A ^ Observer 



\ ^ Pxe5>ponder 
•i ^ Obivervi»r 



Worksheet *'2 
r > 



ObJectlv<»: To U»arn npcc if ic Kamea which can Hahot;.otgc parent education groups* 



SABOTACF CAMES 



TASK DIRECTIONS 

Reed firat and rhen dlscusH with the other wo^k^^op parci-^ 
clpa the following techniques* Put an X by the gainen you 
feel would be hardest to (i<*al vith- Put an 0 by chose games you 
feel comfortable handling- 



A {Rajor probienj for the iiiadt-r and other participants 1« the 
group member who resists - kr.owingly or uakiioulngly-what the rest 
of the group is trying to accomplieh, Cotwaunicatlng honestly and 
directly is not c-asy. Accepting new ideas is no simple matter, either. 
When group taembers feel ^insure of theoselvea, they ©ay defend ^ 
themselves by ''playing games'*. The follo^/ing are toanipulatlVc behaviors 
that have been classifli&d in tenns of games. 

_ i« Monopoly - People who play "Monopoly" believe they must be 

the center of attention* They becoice concerned whenever they 
are not the fociis of discussion. These people have a number 
of purposr^s for monopolizing the group* Aside from enjoying 
Che attention- of other members* they develop strategies for 
controlling and contesting the position of the leaders. 

To lessen the influence of the monopolizer, you might 
Hay "I'm getting concerned chat time is going f^st and we 
need to raorve on to other things* If there's time later, we 
can corns back to this/* Then move on* 

If thc' member continues trying to monopolize the group, 
ask him or her to drop meDbership. Suggest that the person 
consider Individual parent counseling* where more rArze can 
be given. ^ 

..- Prove it " People who play this game challenge the leader, 

other cumbers* the Kuiterial, and anything else which to them 
symbolizes authority. They challenge In order tc reveal the 
fallibility of the resources^ co &et themselves as particularly 
Intelligent, or to a»5aume the leadership role. 

\ A leader neod« to identify the purpoae of ti^ls b*^h^wior ami 
"h«- belief H trait trJOtlvMr.t: it . If n fr^omber who pLiyfj thin game 



IH challenging mainly to be the center oi dlscuiJBlcn (If the 
peraon believes count only if oth«r j^eople are iiavolved 
with me'') you nee<i to find a way tc encourage the peraon by 
recognizing aBsetc and coat rlbuc ions. However, if the aember 
la concemeJ vlth power and gaining a toie of authority, ycii 
may need group aaaistance to r-edlrect the peraon. Try 
aalcing the group, "What sexma 'to be happcniiig in the group 
now?** or, "How do you feel about whfit Joan ia saying?'' 
This will usually bring abode a solution. If ©eabera offer- 
feedback to the challenger and you nova on to the next phaae 
of the lesson, the problem is usually solved. 

If the person does not understajnd the confrontation of 
the other oembers, review the Discussion Guide Cards and 
clarify the oeaning of effective cotanmnic^, ion. You might 
say, ''These id&as are for all of us. to consider and to make 
our own decisions on whether or not to accept them." la 
vfxatevcrr mtbo you chooHt?, w,te to '*vold n Btruggle for 
powier . 

Y akxity-Yak - Croup members who talk Inceaoantly may do ao 
for recognition or bec^ase they believe their problems are 
more important than those of other group membbrs. You 
can sometimes redirect chatterboxes by recognizing their 
enthusiasm and privately asking them to encourage more 
reser^red members of the group to become involved in the 
discussion* To move the talker from chattering to putting 
principles into action, suggest that he or she apply 
a very specific principle for the following week. 

People whose talk in the group fdo^ses on4^ or, themselves 
nuiy be redirected with the question, "How doe*? vhat you*re 
saying relate to concerns expressed by (nisme)?'*; or "Tould 
we go on and come back to this later if there is rime?** 

Try to Make He - Group members who piny chis g4*me have only 
<i partial comtni rcnent to the program. Their wclvation is 
^;uperf^claI - they vant something ro give thoti magical control 
over their children. Vhen the leader points* '6\it that they 
tzijrft be responsible for rhoir own re*5ultB, th<?y ivhow 
reai5tanci>. 

In some Instances, the program/ ideas oxay conflict 
with the register's basic * belief s . ^ If such a parent 
believer^ "any quc^stioning of. njy prac5lcc>s Is a perffOivAl 
challenge,** she or he will tigW: at every turn - either 
/?icrivc'ly or pa>;slvtJly, 

To a refiister, you c*in ''We c/in<^.o? ttrll vou what to do 

you :ni;^*t decide what'?) tn^st for ycurfit^lf- Our purpose in to 
HimW thfs Idcaf^^set forth in thi-^ pro^^rats, tio need to cont Itv 
Takln»i thin nranctr. vou Iniplv thar- rhtj, re^^ it^ter i& <^nt!tled 
hm i:-T her bcliel?^. ^njt nor .>nt 5.r 1 t'<i J - dlf;r=.ipt the purpose 



If trie rtrsi sr.ers can cone to si_tr ihct:. t.heir pc-rsonal 
opinions sre no: being threatened fron the outside/ they 
riuiy eventually becorae niore cooperative. In any event, bv 
remaining objective you have deGionp>t rated a way to deal with 
the invitr-tion to a power struggle. 

... ' 

•ii^X^. _ Consider ec > _.i_^;...J;^LLljiJ^'^- ^^^^ Points of V i ev - 

Ir.t e.] lectuaiizers are siTdlar to t'nose who phn, *'Try to~"Hak(; 

Mf' . They resist with ideas, rather thar, wlch emotions. Wrier: 

the group Is ncving along, they enjoy interrupting its progres's 

by bringing in a different point of view - often seemingly 

importan.. 

You can indicate that the person may have a point, but 
that the group is organized to consider and discuss the opinions 
and Ideas presented in the group. Clar..* y that the leader's 
task 1'^ to help the group focus on what the program has to 
o f f e ■ • . 

11XLJJ.jL_'S. ^ t^'^i^ requirements of tlie 5TEP Program is that 

parents nake consistent, firm comznitnjents . If souie parents begin 
to move toward action by stating, "I like the- idea c f (e.g., logical 
consequences for chores). I aiay try it/' you need to use the 
"shock approach" and ask them, firmly not to try it. Indicate 
that the word '*trv*' implies a mere attempt, and If they fall, 
they can say, *'Well, I tried." Ask them to either (1) change 
nothing, or (2; commit thejnselves to following a new course 
of action at least until the next session. Emphasize that one 
:nust begin a new approach with a flrTs decision. Remind J:hein 
that ex-pectations have much to do vltii success and failure. 

jlL4s^.iiil_L-j^gjr^^,t ■ ■ > It^s Only No rmal . . It Vs Just a S t age . 

One of che most common deterrents to group progress is the 
acceptance of all kind^ of misbehavior and ineffective relation 
ships as normal for parent-child relationships. People who promote 
this -view believe that children are unavoidably "impossible to 
live with," hence only to be endured. They see no hope of 
helping children become cooperative, responsible, and enjoyable. 

If such a parent contributes very many gloomy pronounce- 
ments ("That's how kids are. . ."), you^ur:t block the. attempts 
to reduce the group to futility. Confront their bellefa by 
statingv "You may feel it*s impossible to improve relationships, 
but that has not been the experience of others. We are here 
because we believe we can change benevlor and Improve our 
relationships with children." Do not ar;>.ue. 

If Only H e or She Would. - Some parents shift the responsibility 
for unsatisfactory parent-child relationships to a spouse, 
grandparent, neighbor, or some other person. In effect, such 
a parent is saying that a child *s misbehavior is not influenced 
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'-•y thii parent's ovri behavior, luai ^or^eone else raust act 

if things are to improve. Wh-r; a leader reflects a position 

in the extreme ("You seec to be saying that nothing 

you say or do has any bearing on the relationship with your 

child*') » the speaker can beconxe avaro of whaf >\ or s^ie i~ 

resllv savinv:. 

Ml^L-.^'^jL.jL^iLj?^ . . : - The »;r^Mir wi.] \uj likelv tc h:v/< 

a ''ca tast rophtlzer " , one who enjoys narrating details of 
calamities. This person tends to present very difficult pro- 
blems and then resist suggestions for solutions, by poi.^.tlng 
out* "But what i^-- . . , The member who plays "What do you 
do when. . .? usually has not experienced the -object of his 
or her concern firsthand. 

The leader .can ask, "Are y^', avjire that when you say, 
Wnat f/ . . . It seems to me you are looking for reasons 
not to change what you're doing-"- 

he leader can also turn the register *s question around 
by asking, *'When the child did that, how did you respond?" 
Such redirection enables the group to look again at the purpo.s 
^-r onsequ4:nce of the behavior. Continue by asking, "What 
principle did you everlook?'' *'Wliich principle could apply?" 
Do not permit the individuals to continue generalrizing and 
intellectuali?.ing. Require then to be specific. 

Alternately the leader can respond, "Of cour ; r ar:vihi,n>: 
can ha' pen; but Ic-t' work frorrj our ovr, concrete experiences." 

H> * • - ^ - ^ ' ^ P-^^y : U y> g a m e :\ ro c o nrr. u p i c a t, i :i i; t ■: 

V n e r e s t o : t h e group that t h c y ha \' e n i n, t e n t i o n. o : 
■ iccept 1 n>.; new ideas or niaking conirni tnu-n ^ . 3y saylnr^, "Ve/^ . 

' • /' oi' words tc that effect, they intend only to 
ir;; ror^s rhf.r '/.ton], with their good intention^;. Thev dare r-^ 
r i s k s t a t 1 :\y, yes or no. 

T/ie leader can confront va^^ue or c,i c^; y .. 

with, t-ncourageme-iit : "When vou s.ry, "Y'..-s, hut. . It sounds-; 

.is 1: y. .I're talking about something you really don't want to 
Co. That's all right. It's not the purpose of this prograr. 
to pressure you to do anything you dori * t want to do." 

Or, refer the problem to the group: "What is George 
really saying?" If the group does not understand the Djeanlng- 
of George's message, express your own impressions. 

The foregoing games occur because people are being asked 
to change before t'ney have new skills and attitudes to replace 
the games. Through, respect and patience, the leader can 
\i*:]p parents learn more honest ways to express themselves 
in t r>-. groutJ as we 1 1 as wit h the j r rh.i 1 dren . 



Object ive 



To learn specific faciUtative Irad^-rship techniques for 
parent education grouus , 



I'Ari I.TTAT 1. Ti',(:HNIOi.':"H FOR ; KADKHf^ AND SVKCIVIC RESPOSSFS 



. Read firs:: and then dincuss with ttn- oi\:<f.r worksnop par t id panted 

j the following far i 1 i r. at i ve skills. Put an X by the skills you feel 
I you a 1 r e ad y • h a V 0 d e v c: 1 o p e d a n d put ■ / > j ^. >• r n ( ? s e y o • : b t- 1 1 e v e n e ed 
! to be learned or need more practice. 



^ The iolUy^i:u:. skills of leadt;r:^hip r.in help -arh dlscussio:- be 

prodin - 1 i vi- : 

^- - '•/■.•.^-rl.nii sets the purpose -Mui ^>:'ais er t he >^ro;jp and the 

p r c: e t j u r e .s ( > f the me e t in r- . 

Tlte purpose of a STKP study ;^ronp is consVder how 
priiajples of child behavior can be applied to specific 
situations. llu- study group <ioes n<^t havi- to become Involved 
it\ e >: t e s i v e d i s <; u s s I o n s o f t r i i.- h t- 1 i e r s a n d values of it s 
members. Instead, the focus lh cn understand ins; ^^aslc princi- 
P i ^'^ /i a d t, r i e i r a p f 1 i c a t 1 o n . 

;>rrurrurin^ establishes limits oui discussions and re- 
directs parriclpants when tltoy wander frozn the j;roup*s goals. 
Sr rucmr requires the leader to be ccntinuous]y aware 
^■>r vhat Is iiappening and to deterniine '^h.ether It Is within the 
purposes of the j;roup. The leader vn^> structures well senses 
when ir is appropriate to permit latitude in discut?sions and 
when i\ is prudent to draw boundaries. 

To prevent unnecefssary confusion, the learM^shotild 
obt-aiti earlv consensus /ibout the lime and place and discuss 
:n .11 v r i a 1 s t b e e d . 

To prevent unnece ssar v conf us i on , t b.e leader should obta i{ 
• •arly consenAus ab(^ut tin- time and plaev asd discuss materiiils 
I ' • h:.' u.sed . 



n 1 vi-r sa I it: ini: is f h.- prv)cess wh^ • csv a i/^ader helr:is i^roun 



•rksh eet 



.Tu/mbrrs become:- aware thai their auesticns and concerns are 
shared by others. 

If the members are to work together and to feel concern 
for each other, they nrust learn to listen to each other and 
discover thaf their concevns are not unique, but often common 
lixpor iences , 

Croup cohesion If, promoted by a simple strategy: the 
leader's asking what others think about a presented problem. 

After hearing a question or a pui^zled comment, you may 
ask, "Has anyone else wondered about that? Has anyone else 
had difficulty trying to, . . As responses come forth, 
listeners recognise they are not Isolated in their lack of 
knowledge or in their ineffectiveness in influencing children's 
behavior , 

Linking is the identif icatioj of common elements. It is a 
skill which requires a leader to listen carefully to the ques- 
tions and comments expressed in the group. 

As thoughts and feelings are expressed^ listen for themes 
whicii are similar - hut which may not have been recognized 
as such by other group members. Linking clarifies communica- 
tion by helping members see that they have similar feelings 
or beliefs. Point out similaritie's or differences: for example, 
"Miary gets very discouraged when she tries to deal with Billy's 
Ineptness. She seems i:o be saying, 'What's the use?^ Do 
you remember Sue*s son, Johnny, getting Sue to do things 
for him? Do you see any similarity between the two problems?" 

As the common elements in their problems are pointed out, 
interaction between the members ^- promoted. Linking is an 
especially important technique in the early stages of a 
group or when members are not Hstr-ninK to each other. 

?i^.^!A^L^:A ^ process wb\^rcUy a person gets reactions 
fromniembers of t.he ;;roup concerning what or has 
)ust said or done. FoMdhack enables a person '>o understand 
how she or he is being perceived by others. 

To build efrectlve workihg relationships, group 
members must provide honest and specific feedback to each other. 
For the feedback process to work, group members must overcome 
some social taboos against the expression of thoughts and feeling".. 

The effecr.ive leader recognizes the value of feedback, 
points out the function in the group, and show.'.* how it works 
by "feeding back" information to group members and clarifying 
what has happened. Feedback is most effective when it focuses 
on "here and now" situations which give members insight 
int(^ how. they act as parents. .Savinj^ to a member, '*Your 
roiie of voice and the way vou appear to talk down to others 
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comes across to me as disrespectful - could it be that your 
children are picking this up , too?*' giv as the person inf or- 
nation about the messages he or she conveys. Feedback does 
not demand a mutual respect c d caring. Any decision to 
change rests with the receiver;. 

Developing tentative hypotheses enables member to translate 
theory into practice by finding principles applicable to the 
behavior of their own children. 

The STEP program assumes that all behavior - and mis- 
behavior - is purposive. As questions about the application 
of this principle arise, the leader asks members to describe; 

a. What, specifically, did the child do? 

b. How did you feel when this was happening? 

c. How did you respond to the misbehavior? 

d. How did the child respond to your reaction? 

e. \'^\^at purpoae did the child's misbehavior have for 
the child? 

By taking them through these steps, the leader encourages 
parents to look for the purposes of behavior. It is important 
to encourage members to feel free to guess or use hunches. 
In time, members can come to recognize that the freedom to 
risk error and co be imperfect allows them to grow by accept- 
ing their own best efforts . 

Focusing on t he positi ve behavior of children and parents gives 
members encouragement and leads them to encourage each other. 

Ask: "What do you look forward to when you are with. . . ?" 
Or, "What can this child be respected or valued for?" Although 
chi.s iiFiy be a difficult task, helping members focus on the 
positive will improve their relationships with their children 
and their feelings about themselves. 

Recognize attempts by ^^roup members to function more 
effectively as parents. This will encourage at least minimal 
progress. Encouragement is a necessap^ skill for a parent; 
tnerefore, it should be practiced in the group. Members 
should learn to ask each other "What are some ways in which 
you can e'^courage your child?" 

'^5Jl]5 set ting and obtaining com mitm ents is the process where- 
by group members are helped to clarify tasks and to specify 
the time commitments they are willing to make. To progress 
beyond general discussion, individual members must establish 
tasks and make definite commitments. 

Task setting involves two steps: helping a parent identify 
.i ^'jrohion^ Aii-\ rh<»n helning him or her develop a specific 
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procedure for solving It. Obtain a connnitment by having the 
parent state an Intention to apply the new procedure for a 
week and to report results at the next meeting of the group. 

The leader uses task setting and comraltments to Vielp each 
member focus clearly on what she or he wants to get from the 
study group. These procedures also align the goals of the 
individual with those of the group. 

Summarizi ng helps members to understand Ideas, procedures, 
and. attitL'des that have been expressed and to Integrate what 
they hsve j^earned. The summary Is verbal, not written, 
so all may benefit from the exchange. 

A summary may deal with the level of their involvement. 
Group members can be asked to summarize at appropriate times. 
The leader needn't wait until the end of the session to help 
clarify how he or she and other group mein])ers see the group's 
progress. 

At the end of a session, a summary may lead group members 
to become aware of important things they missed during the 
session. This type of learning often occurs when the leader 
invites each member to tell what he or she 1 .arned from the 
session. The simple question, "What did you learn this time?" 
not only enables the leader to clarify mistaken Impressions, 
it improves the leader's understanding of the group as a 
whole . 



_^£ggjX^^,_, j^^ gct ive Leader ^-gsp onses 

Si lence : Silence is often an effect:lve response. it is 
necessary to allow members time to think. Given such time, 
each member will be able to Identify something learned from 
the experience of other members. A period of silence that 
seeins like an eternity to the leader with "right" answers 
is in reality only about 30 seconds. Group members can be 
counted on to fill the void of silence. And their thoughtful- 
ness will product mo^e learning than a dozen "right" answers. 

The Repeat : "You tried to use encouragement but had a hard 
time finding the starting place." A repeat lets members know 
they are heard, gives them a chance to hear themselves, and 
gives an opportunity for correction If the leader has perceived 
incorror t ly . 

J^^jJ-ilfi- another member has previously reported a similar 

situation, "Your experience was similar to or 

"Both you and hr^d trouble finding sTnriething to 

encourage." Misery does not love company but people do. 



»■ 
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Respond to Content : The ^'repeat" above is a content response 
because it paraphrases what happened. This is more comfort- 
ing than a response to feeling which will be Illustrated later. 

Expand : Given opportunity more people will gladly tell you 
about their operation and In the process clarify the situa- 
tion. "Can you tei;L us more ibout your Saturday morning? 
What did you try to do?" 

The member senses a genuine Interest and the desire of 
others to be helpful. The leader may wish to build excitement 
either with the member or the entire group. The same 
situation presents the opportunlcy. 

Action Responses : Once a besic relationship exists between 
the leader and the group as well as among group members, the 
leader may make action responses. The basic relationship 
means that a supportive atmosphere exists and the response 
will not be perceived as criticism or a put down. "What would 
you like to do about it?" "You've decided you're not going 
to put yourself in the same situation again." 

Feeling Responses : Like action responses, feeling responses 
are more personal. To Identify the feeling, think first in 
gross terms of pain and pleasure and then narrow to the more 
specific feeling. "You were really pretty discouraged at not 
being able to get something going. Werr, you annoyed?" 
Again, a wrong answer enables you to Improve your mark. 

A sk for an Explanation : By comparison why questions are more 
exciting than what, when, or where questions, but why ques- 
tions demand an explanation. "Why couldn't you find one gcod 

thing that ^_ was doing Saturday?" "Why did you 

watt until Saturday to try the encouragement?"' 

Compare the feeling tone generated by the above questions 
with the more comforting "When did you start on Saturday?" 
"Where were you when you tried to use encouragement?" 
"Who was present?" In general, "why" questions are best 
avoided by the discussion group leader, but on occasion 
they may fit in with your goals. 
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Objective: To assess the feasibility and planning steps in parent 
education program. 



FEASIBILITY AND STEPS 



TASK DIRECTIONS 

Answer the following questions for your particular situation, 



1. Are parent~55tudy groups feasible in your school? 

2. Who might be responsible tor such a service? 

3. Wh. ^ skills are required to run such a group? 

A. What is the first step in initiating such a group: 

5, What obstacles do yon foresee for such a group? 



PART I C I PANT SL^MMAR i FS 
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Ob ji.Mt iv..»; To review the p.irenc education overview of ^>r' aps and 
r o n V ) i.i r c e s . 



:-\.\RKNT KDUCATION 



i TASK DIRECTIONS 

i Read this handout at your own leisure outside the w.-^^rkshop. It 
jgives yoM a review of the rrirerial presenfed on parent education 
(groups and re.sources, 

I 



Pu r£Oj>e 

Society is undergoing rapid social change and rerenc movements toward 
social equality (women with raen, children with adults) have presented 
challenges which most parents are not prepared to meet. Requests for 
assistance in improving interpersonal relations frequently coae frofr 
parents who are fru5;trated in the attempts to raise children who are 
responsible, cooperative, and resourceful. Thus, a varletv of material:-. 
-«'have been created to aid ^^arents in learning now 7;ethods of Improving 
relationships with their (-hlldre;;, 

\ 

{'hi l-osoj)}iv 

Hequesir; .an rrequentiv be grouped and addressed in a studv gr.:up. 
Such groupin>; is used with : he assurapt ion that the interpersonal 
problem grows out (.>f a lack of information rather than ill nes?^ some 
psychic phenomenon. Trie group also assumes that there is considerable 
cotnmonality in interpersonal problems and that there are resource?^ 
available in the group, that group memjbers help one another by sharing 
the burdens of ignorance and guilt as well as sharing ideas of al ter^'iii- ive 
ways of perceiving and responding. 

Physical Aspects 

^' hPSJl!^l2I}' location of tlie meeting shotjid be private and ro\^itlvely 

quiet. Chairs should be comfortable; circular placetnenc prefcrre*': 
(implies equ^l importance ef all members, including the leader). 
Group members should be able to see each other's faces-. If the rooir. 
is fairly large, have the members sit In a circle closer together 
rather than sitting **arqund" the room. 



^- liHi- -^^^^^^ Che rotetlng^ of couri-;e, 1?^; dictar.ed by the ^h^Kiulfc 

of Che potential members and of the leader. U may be nK)>?t convenient 
for mothers who do not work ouCnide the hion^e tu attend meotluKa --rhlie 
their children are at school. 

Kvoning meetings are ustuilly nor*' convenienr. ror fathers and 
cnochers employed outslc'ie rhe honse . In .sot->e areas study ?^r jups are 
conducted aii part of t!u regular adult edvication program in the 
'^^onaaunity . 

Tlie matter of care for preschoolers and for your school-aged 
children during the group a&eetings can be decided on by the potential 
•members. If the meetings are held durlag the day at the school, the 
older children in the bulldiug may be allowed Co assist in the care 
of ^£r^^hoolers. If evening meetings are held, then the responslbl 1 It 
of providing child care can be dealt with by earn indlvidxial faislly 
or by the co Ilec t 1 ve ^group as a whole. 

^' hfTll£SlLSA^JL..§^^3A£Il' '^'^^ HQSHioTir^ should ia^t \H hour^^, 
depending on the Mteciaiji being uBed and the .-^cheduIeB of th»-' 
potential Tnetnbers and the leader. 

^J-A^*-9.Ljh^Jil9}^P/^ depend?? again on what rruur "^lala are being 

used. A $?,roup of approximately ten to twelve nienberi- will usually 
allow for valuable participation and t nvol ve^^ent . 

'^J^lTy.^h^^lj'^^ Tlief^e contribute to infornaUty iV.d <.hoi5id be 
^:on,sidered if they do not add unnecessarily to th*; work thi' 
leader. Of ten mernher s wl II share the responr- i bf H r. v ?\>r ^roviJlnK 
ref reiihroents . Of course, ref reshment^^ nhould he only liuppl er^enr ar v 
ro the prograrri -iho-ilA not be ;:;}e^: r^irn rh». :'»'Snic>n Int.; 

.1 s o <; i . i 1 d 1 *jc u H s i o u . 



Resource Material;. 

1. Hook.s: Parents can use rujiource books such as Children the Challenge 
by Rudolf Drlekurs and the leader can use the accompanying Study 
Croup Leaders Manual by Soltz. The Soltz leader's guicfe presents 
the characterist iv.^ of a group leader, characteri!>t icf- of /» group, 
wayji of getting atarred. the outlines for the nerles of a^HSioi^B. and 
key questions for each chapter. Other parent f;tudy y.r ups use 
?^5A'i^il&.J.J^^^ Dinkmeyer and McK-^y 1 ch includes 

a leader*i4 outline^ or f)ie Pract leal Parent , AlC^s^of Di^l^ 
PiJfiPiJjl? Corfiini and Painter, Yet another resource book uun 
can be uned for parenting groups in Gerald Patterson's F^„^nieB- 
This book uses a programmed learning approach to teach parent*? ahotjt 
Implenient tuK he^-havior modification with their children. 



rti^iter i«'il*> for r.tudy group tiBc In ? h*.* nptnlon of iho authors 

this vorkiihop is '^yri^o^tjx^^ Et'fvctlv^,: Parent in£ aM:>- 



A 



i 



McJUy and 1m publi^ht.-d hv ? ht- An:cr Ic/?:-: Guidance St>r 1 o !i , Lvu: , u 1 ; 

r:ix ^if fippHc^hlc) * shipping co^tH Aii:U?lor.ii par^^nt h^in^book^i to b<; 
'.jsifd by group tnenbrr-. ^sre .ippr.^xlri^it.^iy SO .u^I-m- ^ r )^ (if .<pp 1 1 c abl -I? > 
♦ vih tppin^> casi^ . 

■Hu: followlni^ cirttt-rlals .irr include.! ■cnv'h'tt; STrP 

:ru rodvicl wry t.jpc ^ivln^^ .i '^^rrpHou tn*. prosran .^-^d i:ivt.t.i- 

prrv^pocfive part 1: ip/int n: STKP Leacf^v*- yjkn^ial , ov.e STEP pAi:e:u*i' 
ruindb^rok: fivf -.tr'--tt**s ('one tvo ■ :>:-':v:i - -ri r^r*- pr .:'-i<'nt : 

In tne ht^ipirn: prui .-sf^ i v.ns It .w^n cii^^o bv h-J ^y i hiy :^vtnou vh-> 

iTi wiUlng ro luiidy cru* lead^^r's cru.infuil Inseiuilvely h-is the ablllt. v 

to lead d IscutiH ion gro^ip^r? . 

th/ic parc-n?.5 :-,jn Idenclfy h.iHic pjr<»nt-ch i Id r v 1 at 1 onnh 1 p princlpioi*, 
^ilaru^iB livchniqiK^s u<K»rt if. r*'>oJvln>: probl*::::: s i tea? l.Anh , .ind ;irijulrt' .i 
•Acnco of uH<rf ulne-;^> in hoIpi^K ^^:bt•rs. H^*? lo/ider tuM need 'jo 

V rmsi- To'js i y .rw.sri* of \hv. intended autcone fru- .^ach tiepararv .-m; r. :■! 
at t<>nJinj;^ or r.'spnndiOK to t.hv. Rtoup ?rHrnbt»r . Novtr the b,!S-^ . ihi- Icvu^-r 
»;houhJ h>fiv«:- ch** i^oaln of rht^ sc!;?iicn in mind, he .^^^^ho of rht^ let^dvr'*. 



■ 1 • r 



.;■ h 1 1 .-j rr'ri ai; ■uvvrnt'd 'h-'V tr- "u-J-^^: heard- 



TASK DIKFCTiONS 



Read this 'nandoiu at your ovn leisure outside Lhe workshop. 1 1; 
gives vou a review of the material presented. 



Li^'ider's Siiran-.ary of ^eyjnr.ix\y\ n Sr.udv f;roup Sessi^ 



;r>U'M rf;t Few Mjnuu/-. ; 

A study »;roup session may begin without loader intervention, 
usually in the form of casual conversation among members revolving 
around the behavior of children, experiences growing froir. the homevork 
assignment, or issues growing out of reading assignments. If this 
occurs, there is a strong likelihood of two or more conversations 
occuring simultaneously and leader feeling guilty about short circuit- 
ing meaningful dialogue to initiate a **-lesHon that may be directly to 
the point. The lead^ can handle tt^is dilemma by announcing "I'm really 
tnterested in the conversations that are going on. Pi^rhapa we can all 
focus on (person A) lind-vtll ^:ome back to (Person B) later.'' If 
necessary, repeat the essence of content or feeliru; to reinitiate 
discussion. Some possible repeat statements: "V<ni found that an 
action rould have more than one goal and Ir was kii^i c,( hard to d^^cido 
which." 



Ot hr^r Opt i ons : 

Ihe ji^r^^'ip V ' i-irr spcn t an ecus ly . .A^ [ht- [<-^\li-r, v.^?i :;/tve 

begin with, hc;nLV?L}i -.m viKn the readia,? assiv-npenJ. The hor::ework 
a:;sif:ninent: will t t bjyild coni invAiy {rnrr. r,ne session the next, 
it also gives membrrrs oppotl\iv\\: , • :.';>ort s:i< --ess wlilch is .u; 

An open lead to the d i ;j c s 1 un oi :->c^i.^work v:A^-\:\. -.v: "Wh.-it happenoi 
wtien viMi u^-eJ encouragoosent? " This is ;>:. .)p..n-,.^'ft. ar^d u\us( 

anv oii!: . 1:> po>,slhl»-', Thv: opt-^ s !' i < -'ti : 1 ■; t ! :-si : .rr r^Te dl^^-ussi; 



one v..rd xpl anat i A closed qiifj^tion carvit'i^ with It in^piU'd 

mosscU'/'s of a?:^^umcd incapability dnd guilt for a nug;u Ivt.' response. 
If the rat-nibor repDrrs a neg.it. ive f-xper ienc^: the ioadtn- can still h..' a 
winner bv i c spo- ;! i in tez-iH c»f open i/ndvd t a I. i-inen t of (oura^V'- 
"vTnar c-m we learn from this''" 

The pronoup. "we" signals that, the leader an equal iu the ^roup 
and the focus the ;;roup is c>n learnin};* and rnurual helpfulness. 
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Mrs.,. Car is enthusiastic about the , parent 
education group. However,' she seas to talk 
incessantly about her own home situations. She 
chatters through the whole meeting and' you know 
it is inhibiting the participation o^ {other ' 
■fflembers. She is playing the sabotageigaie of 
YAKKITYrYAR^ . What.coiild yoii say to Mrs. Car? 



When Mrs. Harris, wants to contribute a personal 
experience to the parent group 's dlscussiqu, she 
usually concludes her remarks with: "^at Sainy . 
really can be frustrating!'. I figure- it's just 
a stage,, though,, and. he will grow out of it ■ 
eventually. This is the sabotage game called 
KIDS WILL DO THAT. . .IT'S..OEY .NORMAL. ; .IT'S JUST. 




If you siid soiaething like: ' , ^ 

"I am getting concerned that tlie is going fast 
and we need to. move on/to' other things. If 
there's time later, ' we' tjn come back' to tHis. " 1 



or 



/ 



"When .you Wep , us busy with you, I can'tlielp 
group members .get involved, wltb each other."' 



4 /' * 



or ■■• I ,' .■ / 

i' / 



/ 



, ;'It s^hard fpr me to give;you ly undivided 
;,.attentioa'to Ihave'so/iany other group members 



/ 



to;' consider and include!/ 

/ / ■ 



/HOLL AGAIN 



, 'V 



•/ ■ 
/ i- 



■ / 



/ 

/ .■ 



■ A 

/ 



/ • ■ 

If you said something like: v 

"lou feel it's lipossible to Improve relation- ' 
ships, but that has .not been the experience of , 
others. We are here because we believe we can ' 
change behavior and improve our relationships 
^th childrenl' 



or ■ 



"At tikes .children do appear to behave in the • 
same manner in, their development, but 'I wonder 
how much of this is contributed by our behavior 
towards children" ■ ■ . 



or 



^ , "you seem to be saying that nothing you say_ or 
do has any bearing on the relationship with your 

child:' • :• . ... . 

• ■ , ■ ROLL again' ' 



30v±oavs 

r ■ - « 



Ther^ are usually four major steps in try- 
ing td deal •with *a person who plays a consistent 
and disruptive siabotage game: (1) ybu- respond/ 
by referring to th6 content of his statemdhts; / 3 

(2) you let the group discuss '^what.ia-hjS^n^^ 
ing now" or "what is rea^^^ toeing said her^";"^ 

(3) you di«^ose here-and-now-type feelings ; 
.and (4) you talk with the iiidividual outside 

of the group setting. - You hdxte such arf Individ- 
ual in your pareTjt education group and you have 
reached step #4, What kinds of things /might you 
say to this individual? ^ / 



If ycy said something like: 

«» ' ' . . ■ •. ' • ■ ■ ■ 

The leader could suggest that the individual 
make a contribution to the group (l«e,, helping ^ 
someone else speak out, more)'. ' 

. ■ ." ■ ' or ■ e 

The leader^ould: confront the "individual about 
his purposes^ the form of an ^I-message." 

' . or ■ ' , ■ - 

The leader could recommend other resources \rtiere 
the individual might obtain additional help. 

or 

♦ ... . f - 

J^he leader might/ Suggest -that the individual : . 
drop out of the group. 

ROLL AGAIN ' ' 



mosvs, 



■ ' Aiiother. type'.of sabotage game that can inhibit 
.progress is. I'li m iL Your parent education 

' group has met several times together now. The .: 
topic of discussion tonight is "I-mfessages.'' 
Irs. lee.is impressed with this type of coramun- 

■ ication and she remarks, ''Hike that idea. ■ I 
may.try it with' my Sarah." How could you "respond 
to Mrs. Lee?' • 



mom 



Mr, Carpenter seems to enjoy playing the ' 

)'.mLET'SLOOR' 



AT ALL POINTS -eF VIEW . He has tried to read', 
several authors V<(orks on^ the subject of parent- 
ing. Several tlmes he has interrupted the 
progress of. the group and resisted ideas by 
■quoting diverse authors. What could. you say to 
Mr, Carpenter, 



■J 



7. 



If )!ipu said soiething like: ' , ' ^ 

"I feel that It's best to either change nothiiig 
or to coDBiit yourself to following an entirely 
new course of action at least until the next 
session. ■ ' 



V 



or 



It s usually best when starting a new course of 
action to begin with ^f inn resolve -to proceed by 
a direct rule and go4 in lind.' Remember that 
your 'expectation of jsuccess or failure has an 
Influence on the outcome of, your actions . " 

fi 

ROLL AGAIN • 



If you said pomethiag like: • . / ' • 1 

"Ihese ideas are for all of us to consider and 
to make ojir own decisions on whether or not to 
accept them.", 



or 



"You may have a point, and I 'am. glad you saw the 
relationship but we are here to consider and , • 
.'discuss the ideas and opinions presented in this 



program. 



or 



"It's up to you t<i decide if these- ideas and ^ 
---?fi?il^^^^^ ^0 you ?ad your situation. : 

^If you consider these ideas, and beliefs ate of no 
value to you,, you might be happier and more at 
ease, if you consider dropping from the group." 



or 



"We canndt tell! you what to do, you must decide 
what is' best fori yourself. Our purpose is to 
discuss the ideas and opinions presented in the 
program*" 



or 



"It seems that there area lot of things that we' 
can , do to improve our relationships, with our child- 



ren,' 



'ROLL AGAIN 



. 2D W 



r 



Mr. Saadg is- quickly Ijecoiiing a protleji for 

your parent education gioup. He w?nt8 to be 

the, center of attention' W domiijat^ the discuw- 
ions. He is play 

Hhatnigl^tyouaay toHr.iS#r 



mm 



« Ms (s Arthur JensiSD's first atteiBpt; at lead- , 
ing^ a parent educatioa, group. He has prepared 
for the coursyrell and f ^^^^ 
confident vIluriigthe^^M^^ however, aany of 

to personal parenting 



>88ible" 

answers/ If not :care|!)l, Mr. Jensen will sabotage: 

coursev /llow isMr. ■ 



, ;'atii w^' need ' to ;|DOve on to" iothet things , If . , 



V- 



us busy' with yoii,, J, can't: help ' 



or 



■ atfiratlon: «^ njembera tP ■ 

collider ^and'lnclud^ : : ' ■ ' : ' ■ ' ■ , ■ 



' v.-..-: 



1^ . I \ 



If you said something like: ' ,. 

Mr.. , Jensen is let^^ing the group MBibers look 
upon hiia as an authority on human' behavior , 

ROLL AGAIN ■ / • " 



■■•■1. 



,0: 



'7„ 



1} ' 



mm 



'Mr, Shaw is playing the sabotage game TRY TO 
He. has taken, Issue with several 'of the - 



, techniques ph^ented in the parent, education, 
.'niajterials because they "conflict with uy authority 
. as Sam's father - 1 know^what's best for him aiid-^' 
what 1 say," goes!'^; What could you ' say-to MrT Shaw? 



5s, 



mm 



4. 



• Several times now-Mfs, Harlow ^has taken issue «• 
with the idea^resented in the iiscussion or the- 
■;parent^ucatlonmterials!^^"^ 
show int hof that would possibly wril^,. My Susan - . , 
never acts that way. She is, ..playing the sabotage-^ 
game called PROVUT. What light you, say to Mrs/ ' 
Harlow? . • ■ .. ' 



m 



m 

.,',.,li*:is 



m 



1 

m 



■..■1;|V; 



'■■'■'■it 



/ 



m 
m 



11 

.■,;Hii£ 



-./•■■■V ■ . 

SERJC / 




'.'■/il 

^ . ■■■ .-••■■I'^r 



• 1 ^- 



lu like: 



^'These ideas are 'for all' of us to. consider and to . 
, make olir owiij!de'(43icins:on 'whether pr riot' to accept 
"them. \r ^ ' . /,' ■ 



v.; . ' 



••or 



\.:.'^Y(w^.may%e;^^ and I'm glad, to understand 
parental responsibility, but, 
:;'.Ve' are'hefe^^b and. discuss the ideas and 



or 



■. It!s ,up to you to' decide if these ideas and be- . 
'llefs are of value to you. and your situation. If . ' 
_ jou wjsjd5^the^ejdeasjndje^^^ , f 

value to 70U,. you might 'be happier and m|r,e at"" ~ ~ 
■ ease if you consider dropping' from the gtoup. 



ot 



You feel it's iapossiye-to improve relation-, . 

. ships, but that -has not been the experieie of 
others. % afe here because , we ''believe' w^^an 
change.' bheavlof and improve ' qjir ' rilationship'^.with , 

■.children. ■ ,■ « ' '.^ '//'-^ 



,If youj'said soiething likei 



I ani| getting concerned that.tke is going fast ; ) 
and we^ need to move^^on to other things, ' If there' 8,v 
itlme later, we can come back:. to"- "this;- ' ' ' ' /. 



• / ■ ; * 



or 



I When lyou keep us busy with you, r can't help ^■■■■^ 

group ni^mbers get involved' with e4ch otfier, 

' " '' ', ■ ■ . ■ f ■ ■ 

■■ ^or ' 



■. . ; These^iide^i^re-^r-alI>of us to consider and to X 
make our own decIsIon§"ln*"ijhether or not to accept ' 
them. . / 

; ' ' . ' ' ■ ■,; or ,'■' / ''■ ' .„• .f '. 

You 'may have a point and I am' glad ' that you saw ; ' 
/that point but are hoire to cons,ider and discuss 

. the -ideas and" opinfons presented In this^r'o^'Jram,"'''! 

'.S' or 



. V 



■It's up tO'you to decide ilttiese ideas and •■ ■ - 
beliefs are Of value to you and'.your situation,, ' ■. ; 
If you .consider these ideas and beliefs are of . : ' 
no value to you, you mighi::b«;;jhappief ^ more' at / 
ease-.if you consider droppiflg||fot • 

' .,■ ' 'f - ■ y ■ ' 

We caM t«U jou what to;;dOj jou must dec^^^ 
what is best fir 'yourself. jiOur purpose is, to' i ' .-^ 
dgcussj^^^^^^ presented in this • '■ .-l 

prdgra?;. ■ \[" . X ■' '>,•.'■• 

• .. : ^ . ROIL AciiN. ;i 



r 



30VOTS 



i : 



.1. ' 



V,,.,:" 
.'■» ■ ■ ■ 



.1 




-y^ 



i " V, 



K,^ As^thewent education group leader,' :you*have : ,. 
■ ti()ticed,tliat Mrr^^ to risk ' - 

, . 8aying,3[e8 , or :no' v^^^ opinion or ; 

/■whenthe'groupattei^ 

. "plani f or 'action. " ' Ii|Stead of befng "def inite,' he 
playsi the sabotage >gaiBe;:of : YfiSj BUT ^ ; . '/Hqw' ; 

■to Hr, tqwe? ' ;n; ';^- 



•If you said^somethlng like; ■ / ■ . 

-jfejU^j^^gn^ honestly 
and directly. \ !" ' 



or 



They are,:being aaked'to change tefore they'have- ■ 
.new|kills,and,;attltudes tq''replace\tlie sabotaee 




T I- 

• . / or 

■ They feel unsifre of themselves' and' ussjlie^N^, 
e- gaioes tb - def epd themselves * ' ''''. J. . ^ 

■ ^ ^ «n*' M MP m'-W^^ mm 

. '■' ROLL. AGAir ' - - ' ; . 



■I 



•I . 



ERIC \r 



V 



■(Atosed to the .entire, group) lat^is-Mr, Lof 
really:;saying to ' '' 



fithljig like! ■• "J 

^"Yes, but . . ,':''^t sounds -as if ' 
-you -are talking, about' 'something )ou.jeal]jJo^ 
warit to ,dp. : That' s all right. ''It's Vthe-^^ 
purpose' of this progra to pressure you to do^^ 



t want to do. 



or 



flu 

i 

) ■ 



v 



a j 



aovioavs 



V 



5un leading her .first 
rparent educatlon^^^g^^^^ This is the second' 
. i^eting;Md similar' pau 
■ to Repeat iftelf: ; when. the pareif^ 
■|t6.resppnd^taW^^ 

itheni8hei:8uppHe8:theiii.t^ 
■^'answersi"^ 

: /her^entire-^arent edu^adon groull^^ 



[ , the succeas o: 



v. 



6 'Mi^^ 



jovioavs 



ft 



i| 

if 



S/'^C ------ 



' There; are ten major 8abot,aJglirtri}lMn-' . 
sive 'parents might; try tc "play". Without look- ■' ', 
4ng at your .hand-out, list, and describe four, of ■ 



•1\ 



ERIC 



: r. 




11 

1 



i 

.•;.!..u- 

tit 



10 



II 



M 



' ■ . She^^^^^i^ fflprecprtcernedirtt^^^^ right 

answer' 
. coiiiinications skills. 



iOlL AGAIN 



If you described any. four of the folloviijgr 

■ 'Mdrlopoly '. 

•2.; Jrovelt' / 

i,,-Trytb:^^^^ 

■ 5.. Have te^^^ 

'l'^ lais; ill- Do , It ' 8 Only Nonnai, It 'b 

}^i'.If-to^^ ' 

■9. What Do You Oo lenM.? 
10/>8^But.,V^> ' 



ROH AGAIN: 



1 \ 



M 



•■'.3 



'V 



.0 



ERIC 



'■•I.. 



LSADER .RESPONSES 



LEADER RESPONSES 




ERIC 



this^ the firs t meeting !of^ the parent education ■ 
N^^grcMLip. begun to shar^^ 

^e of ^ thei^^^^ 

to g^t onto the' topic of 
^;;i"Mrent reacts • "Jftiat' da j/^ou 

, : sKo^^ bet tej; this, early- In 

. ^ ^(sf^MOu^ no tv^a^ ; > . 

;^^aP^^.p Since :8upp6irt'^i^ de-r; 
^^yeltopedi^ of ^rdspohse idght vbe- seen as 

■;• ;a?*^t--doiim;""^^^ \y • ■ : ■■ 



GOvBACK 1. SPACE ' fl 



You^are leadlnig your secbnd parent group meeting an 
you still feel., a bit neryous . Mir. Roger^ tias just '-de- 
scribed ;a problem he haW had' with his soii and has askedi 
"What should I "have "dra Thie "right^ans^ 
obvious to you rvye^^^ 

teeritlg a sbiutioix. SPi^^^tb ke^p thliigS: '\aovingV" 
suggest -your "r i^t V answer In this idiasev ^SSLENCE 
w6uld have bee^'an ef f ect^^ reaponse. . Thirty^ '.^^^^ 
may seem like/an e tier hi t'y^ you but it would have 
avowed other^ to:get iip; the courage -to speak out. 

GO BACK 1 SPACE ^ ! 



*1 



It i£^ the f ir3,t parent education mejeting and you 
are teaching the goals of misbfehaviorl Tpe 'parents 
kre no t becoming involved in th e discuss ion very : . 
easily. To illustrate your teaching pqint and to get 
• ; the Vdiscussionggpirig^^ you begin to desci'ibe a per- 
isonal tliustration of you^ attention-gettinj^ 
* methods; at>y ester day' s church meetin^i] This is :a 
good use of CONCIRETENESS in resp^nsfe to the tension^ 
.'.of 'thd' group; . 



♦ GO AHEAD 2 SPACES 



I 



? ■ 



LEADER RESPONSES 



LEADER RESPONSES 



ERIC 



\ \ LEADER RESPONSES 



J 



ERIC 



This ^ Is V the -f^ p^ent meetiiigtaiid 
:t±ie psfxen^ bbvioiisly 

clded^fJ^L^ want/ tti^estahli^ hlef at^m^ 

^erejf or • thear ta^^ s iost^ o|i$bur ^ : 

Toi: example i Mif s . • .Castor; ;desbri^ 



Jhuer 

;a :i:Mper tajpr^^ to hlint' .You re-* 

b4t^Dfif;s;p^lic maiiac^s, yet^^ t sure how ^tb 

/start?" 



GO AHEAD 1 SPACE 



ii Mrs» Lang cane to the: meeting \ 
axpiained to the. mecahers t^ 

th^ house, her sra kiuri^ 
home^'ai^ 

care about him then he did^ t: . love hier; either . ^^-^^T^ 
quietly remarked: ''Ybu hnye^f ^ 

reaction to yoiir coining to th^ meet)tng^ tonlgtit . " Good 
FEELING RESPONSE , ' 

GO AHEAD 2 SPACES^ 



V 



/Mrs. W6pg has just paned a question about on^ the 
theories \i)resented in thd parent education group read- 
ings . Yb^ decide to usfe SILENCE as a response for ^Mris. 
Wong. Af t^^r a shoirt vrtille, Mr* Poe - who usually has 
a *dif f icul time - speaking before the otheirs -r begins 
to explaiii iii's viewpoint c 
qiiej3rfcion. \:j5opd leader response! 
' i ■ ■ : ''. " . - . . ' , • " \ 

GO AHEAD 2 SPACES ^ 



LEADER RESSONSp 



LEADER RESPONSES 



\ 



r 



LEADER RESPONSES 



ERIC 



.tliis past veefc In tislng'natufici^ m ^ 
quetces i^th^ tlheir ^^lldren. 'The Bajrlora^M 
sc^^bed^ow; tiieir^^SwdyJwas^^sho parents 
dldV^ot ^tep^in and-^ take^ 07^^ 
bus last !EbesSay*/\She^^^^^^ 

school!;:';::^ Later.^ theiSsoit^s relate >l^t - thd Incident ' 
when "^thelr; John|ml8sed^8upp€^;tbeca^ dlldlnot cooe - 
home i^her^'calied ^^^s^B!^^;bx his p^entid^^Cand / 
^HPj^/^l!^t .JL^J^ the ne:5t 

iiwrning JT^^ ^j^W^^^l PA^ : ^ ^"Botl 

ydu andfthe'Harlows^had' smllWlexperiencias^Vt^o^^ ^ 
children ^yere^astoundidd that' they ;jQeeded to suffer 
consequences foV the decisions they^iDa<le." " ' . 

GO AHEAD^^i 5PACE 
. 1-1= 



'reluctrat^S 

/lira iti i-^ 

.alirays>^>c^ 
famliy^ 'v* ^ Ybu^ 




but / you ! re havinig a / ha^ -111061;!^^ how;: and m 

'tor^tart.":^^:-;/ ■■■'^^^^^^ 

GO AHEAD i SPACE 



v VThls,^is thev^evratti ;par^ the • ^ .< 

menibers are vei^r . Iriteriest^ 

to receive 1^ theix. i 

ever, as; ie^ex^' y^ \ 
ixom your own exper^^ 

This extensive iise of the ^^ 
lead«^ is, unw^ sparingly /) 

h^J:he j^sadervi^ '.::^'\/ - :'■ 

\ - . GO. BACK 1- SPACE - ^ ; ' / * 



ERIC 



LEADER RESPONSES 



LEADER RESPONSES 



■ \ 



LEADER RESPONSES 



■. -.r 



ERIC 



ERIC 



eratii^^^aflm^^^ 



■'"^ '1/ • " — ''--—y \ . ' \ / . ^ — ^ ^ ^ — ^ ' — 

Tour paret)^, education -^group. lias ^beei^^^^ 




R^fi: putdbwn about then. " 



food jp iL^G^^l^^ . 



60 AHEAD i SPACES 



A 
/ 

/ 



' -^HrlB. Hail Is, describing her son '/s "allergy" to home- 




would this type of. response c fit ''In wlih.j^^ 

GO'BACK i 'space' f . 



EKLC 




Ever .€»inc& l*e^ardit group ? b 
Roberts : has beiki relts^ to.: speak : out ^pr describe 
-bis::f^Biiay:Sitia - 
is qi4etly:;:r^ I idLth 

tbeVf4idly;C^^ 

contributloh;^^^o aik-bim| — i!^? 
, ref use?^:-!^!^^ proiaio^ 
•^be.:b(Btter\ja^^ 

RoJ>erts :co^S^ f eel pressured^^^ reTs^onsV irel^^^ 
J us t ^ tbj:; the: Content vbkLd iSilJpi M&Qiire conif or t ; Inihis 
situation; 

SPACE 




Mrs. Walker ^^i^^^^^ to enlite^^ ithe^ belp pf tbie 

group; members : learain ^ s 

extreme aiEtent iourgetftU^ 



is oit^ tbe^l^ephpne gp^ l^lmes r 

together now^OT^ tovTmildrat little : 

more e?ccit:eml^nt|^^^ . : So ycl| ask Wiiker t 

VTtell uflT mqre^ d^ght^r' lie dbiiag^; What 

do you do!^i^HJLe^Shlails!fact^ 

"of an- .EXPAIW-MSPONSgr^ " '.''^ 

. GQ ^AHEAD 2^ SPACES 



. Mrs . ' Garqia-^is attempting tb^descrlbe Her Anna • s 
ability ;to. dil^srupt;; tlie^ (entir^^ousieho bedtlmer^ 
You rrespond s,y reiiiiember^^^^^^^ from|last^ week that. MrV Lee 
was describing a sljdLlar,,pro^lemy / Both of you secm^""^*^ 
^to be haying trouble^ f jLndiiig a^ wy to get your^iclilid- 
ren to cooperate at -bedtime.^ was a good 



PAIRXj:;G reisiponse for ydu to make. . 
» ' GO AHEAD '1 SPACE- 



ERIC 



LEADER SKILLS 



V 



LEADER SKILLS 



LEADER. SKILLS 



Your parent education group has been meeting for 
several weeks now aad the enthusiasm and involve- 
ment are showing a definite iucrease. As leader, 
you have established the pattern of a weekly home- 
woi;k assignment (to apply techniques learned during 
the meeting) and the parents report about their 
experiences at the following meeting. Good TASK 
SETTING iND O BTAINING COMMITMENTS!" 

7^ — ' —. ■ 

GO AHEAD 2 SPACES 




Mr . Fox of ten* complains in the parent group aboiit 
his son's lack of responsibility-staking at home* 
Yet, when you try to* get him'^to pinpoint specific 
situations and apply the theories he has learned, 
he simply replies, "I' 11' try" (without any real 
enthusiasm). You ferel discouraged because you 
know that TASK SETTING AND OBTAINING COMMITMENTS 
are important iparts of the learning process. 
• ■ ' " 

GO BACK 1 SPACE - / 




The parent education group is discussing c-hlT3ren's 
responsibilities as tHey relate to school and getting , 
homework accomplished. A few of the members begin to 
maneuver the discussion into. a verbal attack on 
varioys "Tocher s mej:hods and requirements. As 
leader, however J ybu bring thfe conversation back to 
pinpointing what are. the school responsibilities 
of children. Good STRUCTURING! 



Ca AHEAD 2 SPACES 



LEADER SKILLS 



\eader' skills 



LEADER SKILLS 



ERIC 



Mrs, Sisith excitedly reports to your parent grc 
tonight about how she successfully handled her 
daughter's bid for negetive attention during the 
past week. ^You have helped her In DEV2L0PING 
^ TENTATIVE IfYPOTHESES and In risking applying tho£ 
hypothesis. ; » * 

•#■.«••■. 

GO AHEAD 2 SPACES . 



The assignment tonight for the parents in your 
' group is to describe vhat they like about their 

children - what actions they can encourage. As 
. the leader, you know how ii&portant it is to try 

FOCUSIW ON T1HP POSITIVE . 

GO AHEAD 2 SPACES 



It is the second 'pariant group meeting and Mrs> . 
Ross is expressing a. concern about her daughter's 
taking care of her own clothes^ As thje leader, y< 
ciim to the group and ask, "Has anyone else vondei 
or been concerned about that?" Other group membei 
identify with the situation and begin to respond. 
' Good -UNIVERSAI IZING! 

- , ' .■ ■ ' ' ■ . . ■ 

GO AHEAD 3 SPACES ' 



LEADEai SKILLS , 



LEADER SKILLS 



LEADER SKILLS 



J O- 



ERIC 



Mrs. Lang is concluding an emotional desciription o£K -, 
how her Jackie has been so -pokey in the mornings and 
she has .h^d to 'drive him to school for the past 'tour - ] 
days. All she receives is sjrmpathetic (or embarr- 
assed) mumblings. Whfat this woman nev'ds is FEEDBACK 
from the leader and other group ri:>'^:rRbers! 

, . ; -i \ ^ GQj^BACK 3 SPACES 





Hts Gomez is expressing frustration and annoyance 
about his f ive-j^ear-old 's consistent bid for atten- 
.tion. As the leader, y'ojV know that LINKING clarifies 

, communication yhd is Especially helpful in the' -early' 
stages of thV group*^ - so you remark: "Last w^ek 

, didn^t you_^6xpressja similar problem of feeling • 
irritate4/^^t your iayghter' s- attention-getting 
method si Mr. Rogers?" " 

GO AHEAD 2 SPACES - . 

■ - ■ , ' \; , 



You and the parent education group you are. leading 
are in the middle of 'the second meeting. The dis- 
,cussion seems to be floundering. Various members 
seem to want to skirt' the subject instead of , talking 
about the real issue at hand. You stop tjie discuss- / 
ion for a -minute and ask such questions as: ' What 
is happening tb our group^ :how are you feeling right : 
now, what are we wanting to accomplish during this 
session?" Good use of SUMMARIZING . 

GO AHEAD 2 SPACES ]' . - 



LEADER 5KILLS 



LEADER SKILLS 



ERIC 



LEADER SKILLS 



13 



O. 



Mr. viohn is describing how he attempted to re- 
spond to his children's' f ightingi/ ihe went to his 
room to read.; however-, when they fdilowed hira with 
their f i.ghtingV' he ended up sfcM^kin)} them both., 
All you are able to "concent ir^X^^ his addirig 
to a power Struggle with put"-shment. j As the leader, 
you shoi|ild encourage him (he did. remdve himself 
from thfe situation as a first step) and try 

?ocusii)/g on the positive'. 



GO/tlACK 2 SPACES 



. / 

/ 



^ Mr, Ppe came to the third parent group meetiliig 
eager to bring up .his problem about Roger, his son*: 
"I just "can't get h'lm to coop'^rate. Wliy is tte like, 
tftis?** To get Mr.' ?oe to begin to apply newly 
\ learned theories to a specific situation, you lead 
\him through a series of questions: what specific- 
i^Hy; happened, how did it make you feel, what did 
/you do, ^what happened," arid so on* You 'ire hielping 
/Mr. Poe in DEVELOPING TENTATIVE KYPOXm.SES. I 



GO AHEAD 2 SPACES 



The third meetTngTQT'^riror^p^ education igroup 
is over, and two of the parents have come up to you 
and expressed dissatisfaction with the progress 
of' the group. You have also been concerned about 
the group's Inyoivement. You leave the meeting, 
frustrated and a bit discouraged. SUMMARIZING 
during the meeting would have helped to clarify 
feelings and mistaken impressions, ^ ' 

GO B^CK : SPAGE ^ 



o 

ERIC 



LEADER SKILLS 



LEAPER SKILLS 



LEADER SKILLS 



ERIC 



It is the first meeting of the parent, education 
groups, and you are attempting to keep the discussion 
centered around "communication." However, Mrs. Car . 
and Mrs. Lloyd are in the corner critisizirig the ^^--^ 
schdbl system; Mr. Lister, Mr. Car, and Mrs. Jay 
are discussing communication among themselves;" and 
tVe rest *pf the members look bored. This meeting , 
needs STRUCTURING . 

GO BACK 3 SPACES 



Susan Lee is relating to the parent group about 
a^ situation she had to resolve with her son Michael. 
The result of the conflict left some questions in,, 
her mind about punishment. Immediately two other 
parents respond to tier question with'-such comments 
\ as "That idea has been bothering me too" and "I 

had a similar experience with my Hatry." They are 
UNIVERSALIZING themselves because of . the pattern 
yod established earlier in the group. 

GO AHEAD 3 SPACES- ' 



The parent group members 3tfe verbally listipig . 
things they would like to see changed in theJ^^ 
children^- Mrs. Hall emphatically states that/ 
she is "sick and tired^ of constantly picking up 
Maggie's clothes from all oyer the house." Mrs. 
pay quietly remarks, "It sounds to kJ* like your 
Maggie has. discovered a good waytof really getting 
you involved with her." .You've done a good job 
teaching the members how to give FEEDBACK ! 

GO AHEAD 3 SPACES 



